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ABSTRACT 

A three-year program was conducted at St, Olaf 
Collage to develop new awarsti^ss and sensitivity toward changing 
roles of vrometi and men aaofig a variety cf audiences including 
students, faculty, administrators, spouses of faculty* and parents 
The major ec mpon enti of the progratt u^ie (1) a career Advisory Panel 
of ten *omen successful in nontra dit ieral careers f or :nom*m ; (2) an 
annual olar-in-residence \rho worked with faculty and taught a 
women 1 s studies course; (3) euoner study grants for faculty research 
on topics related to «©»tn*s studies or the changing roles of voiii#n 
and inen; and a career counselor who coordinated the activities of 
the Career Advisory Panel, planned' prcgraffs f and counseled students 
in life planning, job search strategies* and issues related to 
changing roles* For both men and woman students, data were 

gathered on choice of major (1974- 1977) ; iiBEediate post-baccal aur eate 
eccupatian; attitudes toward the roles of raen and women (1976 and 
.1978); expectations regarding le?sl of education, success in future 
work r aii d lifestyles; and use and evaluatlcn of the career counselor, 
the career Advisory Panels and the wofflen f s studies courses, 
Questionnaires and evaluation forms were also used to gather 
information on the helpfulness of prograffs ard their perceived 
iipact, and the Career Advisory Panel limbers were asked to assess 
thr programs they wire involved in, The analyses shoned that r 
although thet^ vas only slight evidence of change in the student body 
as a wheit , the prograoi had definite iipact on some studtnts and some 
impact on many students, kotfa nale and female.- (IBS) 
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PREFACE 

In 1975 , St, Qlaf College Mc^ivtd a grant from the Andi*g^ Mellon Foun- 
dation Co support: a thra0*-y©st ptfo|rstn entitled "Wometi in Careers: A Changing 
Perspective, " The program designed to develop ' f nM awareness and sensitivity 
toward changing roles of ^Qffieix and tnen among a Variety of auditnces, including 
students, faculty, adminii Waters , spouses ofi fruity » g-ud parents , wich an 
eciphasis on enlarging tli© perspectives of vooeft students concerning careers and 
the possibilities of different life-styles regarding marriage and children- The 
major components of this program ware : 

1) a Career Advi&a^y ?4ftel made up of ten women successful in careers 
not often chosen by ^ctfietu who participated in a variety of programs 
and activities deiigMd for St, Glaf students, faculty, adtnints trators 
and others; 

2) an annual schol^r-'i^'-residence who worked with a Sc. Olaf faculty 
member during our January Interim, taught a coyr-ae related to women's 
studies or the changing roles ot tfommn and men, arid made presentations 
to a variety or audiences; 

3) summer study graripg ^hich enabled faculty to do research on topics 
related to women f s studies or tha changing rolea off wommn and men; and 

4) a Career Counselor &?Ho coordinated the activities of the Career 
Advisory Panel aa 4a planning programs and counseling individual 
students in such ar%ag 4a life planning, job search strategies, and 
issues related to changing ae^ roles, 



^Letter from Dean tftlLUa C» Ntl^eru St. 0U£ College, to Ms . Claire List, 
Andrew tf. Mellon Foundation, February Ll, 1975 # 



In ordsf to assess cha impact of this grant prograrn on SC* Qlaf Coilegei 
a variety of Measures wars used* During the three years og the grant we 
gathered and analysed data on students* choice of major and career plans, col* 
leoted written evaluations of many programs and activities, and conducted two 
attitude surveys, The results of this research are presented in three reports : 

Report I: Occupational Plans and choice of Major of 
St, QUf Students, 1974-1977 

Report Zi Attitudes of St . Qlaf Students Toward the Roles 
at Women and Man, 1976 and 1978 

Report 3* I&pact o£ the Career Counselor and the 
Career Advisory Panel 

The conclusion presents a sumoary of the research presented in these three 
reports and an assessment of the overall impact of the program* 
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REPORT L 



OCCUPATIONAL PUNS 
AND CHOICE OF MAJOR 
OF ST* OLAF STUDENTS 

1974 - 1977 
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OCCUPATIONAL PLANS AND CHOICE OF MAJOR 
OF ST, OUF STUDENTS j 1974-1977 

ABSTRACT 

Analyses were made of: 1) the inmediate post-baccalaureate occupations 
of St. Olaf seniors (both male and female) who graduated from 1974 through 
1977 » 2) the undergraduate majors of seniors who graduated in 1974 and 1977, 
and 3) the graduate majors chosen by those students in the classes of 1974 
through 1977 who planned to enter graduate school. 

These analyses of the occupational and major choices made by St. Olaf 
graduates from 1974 to 1977 indicated some change on the part of women students 
away from traditional sex role expectations : in 1977, fewer women chose to be- 
come nurses and teachers, fewer chose to pursue graduate study in predominantly 
female fields, and more chose to major in predominantly raale undergraduate 
fields than in 1974 9 There was no indication, however ? that the men becams any 
legs traditional in their choices; in fact, the percentage of men choosing pre- 
dominantly male majors, both graduate and undergraduate, increased between 1974 
and 1977, 
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One of che goals of the "Women in Careerg H program was to free students 
from pressures to select awjori and 'careers consistent with traditional sex=role 
expectations * If we assume that many of the choices made by students have beens 
and itill are, overly influenced by these pressures to conform to societal 
expectations, then , if this goal were met, we would expect to find a reduction 
in the total number; of students selecting majors ?nd careers that conform with 
traditional sex^r/ola expectations . The expectation of such a reduction does 
not mean, however, that it was an objective of the program to discourage any 
given individuals from selecting majors careers traditional to their sex; 
the program was designed to provide students with more options, not to pressure 
them into choosing non- traditional options . 

in order to determine whether there was a reduction in the number of stu^ 
dents selecting majors and careers traditional to their sex s we analyzed the 
Immediate pos t-bacQalaureate occupations of St, Olaf seniors (mU and female) 
who graduated from 1974 through 1977 ^ the undergraduate majors of seniors who 
graduated in 1974 and 1977s and the graduats majors chosen by those students in 
the classes of 1374 through 1977 who planned to enter graduate school* 

Since the ''Women in Careers' 1 program began in the 1975-76 school yaar , stu- 
dents who graduated Ln 1974 and 1975 had no escposure to the program- For students 
who graduated in 1976, the program was in operation during their senior year, and 
for students who graduated in 1977 > the program was in operation during their 
junior and senior years* Thus, if the choices of the classes of 1974 and 1975 
differ from those of the classes of 1976 and especially 1977 3 these differences 
might be due in part to the "Women in Careers M program* 



Using these measures to assess Che impact of the ''Woman in Careers" pro- 
gram presents several problems, One is that there nr© many factors which in- 
fluence students 1 choice of major and career, such as family attitudes and 
values, high school experience, prevailing attitudes towards various majors 
and careers, etc* These outside factors might be strong enough to mask any 
effaces of the "Women in Careers" program, A second problem is that the classei 
studied were not apposed to the program for their entire college career; the 
1977 graduates were only exposed to the program in their junior and senior yean 
and many may have had their plans set by that stage in their college career. 
The class of 1979 will be the first class to have been exposed to the program 
(or its continuation) for cheir entire four years at St, Qlaf * 

A third problem with using these measures to assess the program's impact 
is that the classes being compared may have come to St, Qlaf $?ith initial dif- 
ferences which affected their choice of major and career* Because of all these 

*> 

difficulties, the analyses presented in this report should be considered only a 
rough measure of the impact of the "Women in Careers fi program* 

Occupations of St, Qlaf Graduates, 1974-1977 

In order to determine whether the classes of 1976 and 1977 differed in occu 
pational choice from the classes of 1974 and 1975 ? we analysed the immediate 
pos t^baccalaureate occupations of St, Qlaf students who graduated in these years 
The information used in this analysis was gathered hy the Office of Career Plan- 
ning and Placement by a questionnaire distributed to the members of each class 
at graduation, To those students whose plans were indefinite at graduation, a 
follow-up questionnaire was mailed in August and, when necessary, again in Novem 
bar, ThuSj our analysis is based on the occupational plans of students up to 
the November after graduation * Those students who indicated employment as their 
primary occupation were classified by the Office of Educational Research 
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according to type of employment.^ Examples of occupations classified in each 

category arg as follows t 

Professional : engineer, high level position tn government , business 
or Indus try , medicine, law, college or university teaching t ministry 

Semiprof eaaional : nurse, teacher, social worker. Peace Corps volun- 
teer, dietitian, statistician, business manager in large concern 

High White Collar: insurance agent, sales representative, store manager, 
head resident, radio announcer, piano teacher, lab assistant 

LQW White Collar : clerical or sales worker, technician 

Skilled Manual : baker, carpenter, painter 

Semi ski Lied : bartender, bus driver, cook 

tjnskil led : cafeteria worker, domestic, waiter 
Table 1 shows the immediate post-baccalaureate occupations o£ St, Olaf stu- 
dents who graduated in 1974 through 1977, classified according to this system, 
In general, the table shows very little change in the occupational choice of 
St, Olaf seniors, male or female, during this four-year period* For the male 
graduates, the changes between 1974 and 1977 are very small , and there appears 
to be as much variation between any two years during this period as there is 
between the first year and the last. For the female students, there is slightly 
more evidence of change or consistent trends over this period; however, there is 
no strong evidence that the occupational choice of the 1976 and 1977 female 
graduates was less influenced by traditional sex-role expectations than that of 
their 1974 and 1975 counterparts , 

There was a decrease in the percentage of female students choosing the 
typically* female occupations of teaching and nursing (down from 3 1 * 3% of the 
class of 1974 to only 22,7% of the class of 1977), but: the increase in ff other 

4he classification system used was developed by the Center for Research 
and Development in Higher Education at the University of California at Berkeley, 
It was based on several sources , including the Dictionary of Occupational Titles 
and the work of Otis Dudley Duncan* 
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aemiprofessionar' areas was not Large (up from 2,8% of the class of 1974 to 
4*2% of the class of 1977}* The percentage of women going cm to graduate and 
professional school actually decreased during this period (down from 24*67 a of 
the slass of 1974 to 19.6% of the class of 1977), Since Che percentage of mala 
graduates going on to graduate school also decreased during this period, the de- 
crease in the women's graduate school attendance may have been due in part Co a 
general trend away from graduate school as a result of a weakening labor market: 
for persons with many advanced degrees* During each of these four yearsi, the 
male rate of graduate school attendance was approximately twice that of the fe- 
male rate. 

If fewer women graduates were entering semlprofesslonai occupations and 
entering graduate or professional school in 1977 than in 1974, what were they 
doing instead? Slight increases in 1977 were found in the percentages pursu- 
ing further undergraduate education (6.2% in 1977, compared with 2,1% in 1974) 
and those who were still undecided (27.7% in 1977; 22,1% in 1974)* In 1977, 
higher percentages of women than men fell into these two categories (only 3 # 7% 
of the 1977 men were pursuing further undergraduate education; 22,3% were still 
indefinite about their plans), In 1974 3 however, slightly higher percentages of 
men than women fell into these two categories, 

It is difficult to interpret the implication o£ these changes in the occupa- 
tional choices of St. Ola£ ! s women graduates without knowing what will happen to 
those who indicated they were still indefinite and those who entered low^ievel 
,y temporary jobs*' 1 A follow-up study of students 5 or 10 years after graduation 
would provide a much more meaningful measure of the possible effects of the 
"Women in Careers f? program on the occupational choice and attainment of St, Olaf 
women than this analysis of immediate post-baccalaureate plans. 
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Choice of Mai or 

The undergraduate majors of the classes of 1974 and 1977 were analyzed by 
classifying each major as being predominantly mala, approximately equal, or pre^ 
dominsntly female, according to the percentage of each sex receiving a bacca- 
laureate degree in that field in 1974-75. 2 Majors consisting of more than 66% 
of richer ssk were considered predominantly male or female- majors consisting 
of less than 66% of both sexes were considered approximately equal*. Examples of 
majors classified as being predominantly male ate: ehemis try , economics * philoso- 
phy, physics, political science, and religion. Examples of majors classified as 
being approximately equal male/ female are: biology, English a history, math s 
music, psychology, sociology. Examples of majors classified as being predomi- 
nantly female are: French, German, Spanish, home economics f and nursing, 

table 2 shows the undergraduate majors of men and women graduates of 1974 
and 1977 by type of major, using this method of classification. As this table 
indicates s a higher percentage of both male and female graduates had completed 
predominantly male majors in 1977 than in 1974, though the increase was larger 
for women than it was for men* The women showed no decrease in the precenfcage 
choosing predominantly female majors, but they did show a decrease in the number 
choosing approximately equal majors, Even though there was no decrease in the 
percentage of women choosing predominantly female majors ? the increase in the 
number selecting predominantly mala majors indicates that some of the 1977 women 
graduates may have been less influenced by sex-role expectations than the 1974 
women graduates. 

The graduate majors chosen by those students in the classes of 1974-1977 who 
planned to enter graduate school were also classified as being predominantly male, 

^Source of data: Scientific Manpower Commission s Professional Women and 
Minorities* "Bachelor's, Master's, Doctor's Degrees conferred by Sex and 
Field, U.S., 1974-75", Table G-D-3c, July, 1977, pp . 52,8 - 52,9, 
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eo«iderM a* approximately «<piU mjcsr for uadeffgraduatt study. 

^jabLi 3 iho^e tfei cy^s □£ g*a*4iae:e mjor chosen by those icudenns tri the 
eL^ss^s o*f l^74-U77 who pUm& td c o iflEif sraduaca school. The percentage o£ 
lata mtu^um ^nciri#i| p^*adoinL=ni« ly s^iLe graduaca fields grew av€o Largaar from 
1974 co i. 977 ^uc th^ P*^^encM e 0 f veaiefl ^cudemcs entering tbesa fields seaynid 
aboic chfe sanse. Tha tfom^fl scMfttic-S dfii shw a decrease in the percwtage enur- 
ing pxidMLavnti^ £a£ula sradtwtct fields , with a corresponding IncrMs* in the 
petfct^tafea arjstari^ng ^ppro3ciiaat-el> ^qu^l fields. Thus, although the auffibtr o£ 
women enfcsrir^g s^dujsU shoot relative Co mmn did not improve from 1974 to 197? , 
the a^jar-s cteo^a by clios* 5?bo did pl^n Co go show some change away firoei tradi- 
tional sftJC-t»l* expectations. 
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In siitftoary, the pecupaciGtiaX and raajor eheices made by St* Olaf graduacia 
frem 19T4 co 1977 indicate some change on the part o£ women students may ftfom 
traditionaL Sex role expectations: in 1 97 7 # fe^tr woman chasm to become 
nuraes and teachers and co pursue graduate study in predominantly female fields 
than in 1974* and toor© chose Co major in predominantly male undergraduate 
fields, There is no indication, however, that the men became any less tradi- 
tional in their choices ; In fact, the percentage of m&ti choosing pradominancly 
male maj ors , both graduate and undergraduate , increased between 1974 and 1977, 



REPORT 2 

ATTITUDES OF ST. QLAF STUDENTS 
TOWARD THE ROLES OF WOMEN AND MESI S 
1976 AND 1978 



ATTITUDES OF ST. OUF STTOSKTS W4W 
THE ROUS Qf WtffiN AMD im, 1976 AND 1978 

ABSTRACT 

Questionnaires wart ^enfi to ^ random sample of St* QLaff students in 1976 and 
1978, Both questionnaires included attitudinal £fca tactics about the roles of 
women and men to whioh students indicated agreement ot disagreement, and questions 
about their personal expectations for this future * The 1978 questionnaire also in^ 
eluded items on the use tod evaluation of the CWeeir Counselor ? Career Advisory 
PaneL s and woniea f s studlM cow^eg, 

For woman respondents* no evidence of change batyien. 1976 and 1978 was 
found in attitudes toward the ^ol&g of rotten and taen or in expectations. For men 
students, some attitude ahtmge was found in the directioci of greater recognition 
of equal ability* greater §uppo££ (or i^uat opportunity , and greater/ acceptance 
of woman's studies. There w&s flo evidence o£ change in the €Kpeetations of vmn 
students. 

Several differences ^erp Jound in the respoMfiS of persona who indicated they 
had participated in one o£ Chi thtae ^ijor fart^ of the program and. the responses 
of those who had not* Among tha wofflem* participants ahoved greater support for 
nontraditioual sex roles , Xms§ support for defining rol#s in terms of obligations 
and restrictions, and greater Q#rMf orientation than did notip^rticipants , There 
was also soroa evidence that? tft^ug fflen f participants were more Supportive o£ 
women's careers than wMe nonpa^tiaipant^ * In addition, students who had taken 
women's studies oourses indioat^d they felt these courses had definite personal 
iraa£t on Cfaem.- 
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One of the goals of the ^oioan in Careers" program ws that students de- 
velop new awareness and sensitivity to the changing roles of women and nn, In 
order Co meatus© the extent to which student thinking about the roles of Gotten 
arid men changed during the grant period* we sent a questionnaire to a ramdoffi 
aasnple of students in the spring of 1976 and again in the spring of 1978, ^hia 
questionnaire included statements about the roles of woMn and men in society, 
to which students were asked to indicate agreement or disagreement, and a £&& 
questions abouc their personal plans and expectations, The 197S questionaaire 
also included evaluative questions about women's studies courses j the Career 
CouEtsalQr, and the Career Advisory Panel* This report preaants the 1978 and 
1978 'responses to the questions about attitudes, expectations } and women's 
studies i th% responses to the questions about the Career Counselor and Carter 
Advisory panel «e prs^ented In Report 3* ''Impact of the Career Counselor and 
the Career Advisory Panel. 11 

Response ,IUt a 

The 1976 questionnaire was sent to 598 students <af proximately' 100 from eac 
of the four classes); 261 were returned for a response rate of 63,6%* The 1978 
questionoaisa m& sent to 400 students (100 from each o£ the four classes) ; 334 
were returned for a response rate of 83*5%;^ On the basis of the responses in 
1976s the questionnaire ^is revised somewhat before it was gent out in 197S* 

higher response rate was received in 1978, because in that year, an I*P» 
nuisber ^is written on each questionnaire and nonrespondents received a personal- 
ised follow-up teaiindet* In 1976, I«D, numbers were not used and a general 
reminder waa sent to all students* 
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With owe or t^o exefepcions, this report presents the responses to the questions 
included in the 1978 vewton only, For a copy o*£ the* questionnaire, see Appen-* 

t?se ,and Awareness off Program 

An estiffiate of the proportion of students who had direct contact with some 
part o£ the ,f Voiaen in Careers" program will help in interpreting the amount of 
change found in the student responses from 1976 to 1978, Such an estimate can he 
mad© from the students 1 responses to three items on the questionnaire* Respon- 
dent! asked to indicate whether they had consulted with the career counselor, 
had contact with a Career Advigory Panelist (CAP) , of taken a women's studies 
coarie, h§ Table 1 shews , only about a third of the respondents indicated they 
had taken pgrt in one or more of thess three major parts of the ''Women in Careers' 1 
ptsgirto, Wcstnen had participated more than men; nearly half of the women, com- 
pared to a fourth of the mens reported participation, 

Reapon^M to the questions about the Career Counselor and CAP also indi- 
cated that ignorance of these programs was fairly high: about a third of the 
studMba indicted they did not know St* Olaf had a career counseling service and 
&isi0^t half indicated th%f did not knew about the CAB. Not surprisingly 5 the 
women shewed oiore avarto^ss of these programs than did the men* 

Copparlaah groups 

Ehe changes in itudent responses to the questionnaire items from 1976 to 
1978 analysed in two ways * Itt order to determine if there were changes in 

the attitudes of the fflen and women who were at St* Glafi dfuring the three years 
ofi the grant program* w^e &onipared th@ responses given in 1976 and in 1978 by 
a#n stid wooden in the classes of '78 and '79 s i*e* we compared by sax the re- 
sponses given by freshmen and sophomores In 1976 with the responses given by 
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NUMBEI OF STUDENTS INDICATING PARTICIPATION IN PROGRAM BY SEX 



Item 


0 


Men 

% 


n 


Women 

% 


n 


— 

rotai j 
% 


Consulted with Career Counselor : 














Yes 


a 
7 


3 i O 


AO 


10 - J 


j / 


J. X * J 


Bq, and did not know the 
service wai available 


64 


41.0 


54 


31.4 


118 


36.0 


No* but did kmow the service 
was available 


S3 


53.2 


90 


52.3 


173 


52.7 


Total 


156 


1,00 ,0 


lit 


100.0 


328 


100,0 


Attended program or class session 
featuring a Career Advisory 
Panelist s or had a discussion with 
one : 








f 






Yes 


21 


13.5 


46 


26.7 


; 67 


20.5 


No, and did not knew 3t . Olaf 
had CAPs 


78 


50.3 


67 


39.0 


145 


44.3 


No, but did know St* Olaf had 


56 


36,1 


59 


34! 3 


115 


.35.2 


Total 


155 


99.9 


172 


100.0 


327 


10O.O 


Number of women's studies courses 
taken; 














One 


3 


5.1 


22 


12.9 


30 


9.1 


Two 


2 


1.3 


5 


2.9 


7 


2.1 


None 


147 


93.6 


144 


84.2 


291 


88.7 


Total 


157 


100.0 


171 


100.0 


328 


99 9 


Indicated at least one of the 
above experiences * 














Yes 


40 


25.5 


73 


42.4 


113 


34.3 


No 


117 


74.5 


99 


57.6 


216 


65.7 


Total 


157 


toco 


172 


100.0 


329 


100 .0 

_ j 
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juniors and sentorg In 1978, In order to ditarmine whether the attitudes of men 
and women as a whole changed from 1976 to 1973, we also compared the responses 
of all men and all women in 1976 with thoie of all men and all women in 1978* 

There are sevetal problems with using these comparisons as an assessment of 
Che impact of thfi ! "Women in Careers 1 ' program- One is that student eKpeetations 
and attitudes toward sex roles are influenced by many factors outside the college 
such as their family experience, their parents' attitudes, and the portrayal of 
men and women in television! newspapers* books , etc, These outside factors might 
affect change in attitude as much or mora than the ,! Vomen in Careers 11 program. 
In addition, changes in a given group of students over time might be as much the 
resale o£ maturation as it was the n Women in Careers" program* Wien the atti- 
tudes and eKpectatiGEis of all men and all women in 1976 are compared with those 
of all men and all socmen in 1978, differences may be the result of basic differ* 
ences in the two groups of students , one class of students may have been 

more career^oriented whan they arrived at St* Olaf than were the classes before 
or after tham* 

Another problea of using these measures to assess the impact of the program 
is that the quest! oftiiairas were sent out only two years apart, in the first and 
third years of the program. To have been a true pre* test, the first questionnaire 
should have been administered the spring before the program began rather than 
during its first year* 

Because only a minority of the students responding to the 1978 question- 
naire indicated they had had direct #3qposure to one of the three major parts of 
the program, it may be unrealistic to egp^ct to find change in the entire student 
body or in the entire classes of ! 78 and '79* Unless the program had significant 
Indirect effects s changes in students who took part in program activities might 
be obscured by the lack of change in students who did not participate in them. 

In order to obtain some estimate o£ the possible change in the attitudes 



of program participants, we also compared the responses of studtmts who indicated 
they had taken part in one of Che ma j or aspects of the program with the responses 
of those who had not* 

This type of comparison has several weaknesses, First of all, the division 
of students into participants and nonpar tieipants may not be entirely accurate. 
It is possible that soma of those considered nonpartioipants caay have had ex- 
posure to a Career Advisory Paneliit, but did not recognige the- term on the 
questionnaire* It is also possible that some may have eKperienced a section on 
woman's studies in a regular course. If either of these occurred, then some re- 
spondents were wrongly classified as nonparticipants when they should have been 
considered participants * 

It was not possible to determine the change from 1976 to 1978 or partici- . 
pants and nonparticipants; comparisons had to be made on the basis of 1978 re- 
sponses only. Thus, any differences found in 1978 might be the result of initial 
differences between those who chose to participate in these programs and those 
who chose not to, rather than the result of the effects of the programs, 

Because of the problems involved in comparing responses in 1976 with re- 
sponsss in 1978 and in comparing responses of participants and nonparticipants * 
the results presented in this report should be considered at bMt a rough 
measure of the impact of the "Women in Careers 1 * program* 

At titudes toward ths te les of Wom en and Men, 1976 and 1978 

The attitude questions consisted of 22 statements about the roles of women 
and mBtii to which the students were asked to indicate serong agreement, some 
agreement^ some disagreement > or strong disagreement* Six o£ the statements 
(numbers 1,4,5,7,11* and 13) were taken from the Attitudes Toward Women Scale 
developed by Janet T* Spence and Robert Halmrsich of the University of Texas 
at Austin* Two additional itims (numbers 2 and 8) were revised versions of 



items on che Attitudes Toward Women Scale, The remaining it ems were designed by 
the Office of Educational Research to cover a variety of issues related to sex 
roles , and women and careers. 

Table 2 presents the students' responses to the attitudinal statements,^ 
For ease in interpreting the results, the statements have been grouped by topic, ^ 
Those responses for which the change from 1976 to 1978 was statistically sig- 
nificant (chi^square test) are marked with a +. For each year we also compared 
(using chi-square) the responses of the man and women, both the elafses of r 78 
and f 79, and all students, Responses in which the sauces differed significantly 
are indicated with a *. Those items for which the responses of participants 
and nonparticipants were significantly different are indicated on Table 2 with 
a #, The actual responses of participants and nonparticipants to each item are 
presented in Table 3, 

Attitude Change, 1976-1978. The data indicate that there was very little 
attitude change from 1976 to 1978, either in the classes of 1 78 and '79 or in all 
four classes* There were no statistically significant changes for woman students 
in either group, For men students s iignif leant differences were found for one 
Item dealing with equal ability, two items dealing with equal opportunity, and 
two items dealing with women's studies, Greater support for equal representa- 
tion of men and women in business and the professions and improved attitudes 
toward woiaen who take women's studies courses were found both for all men and 
for the classes of '78 and '79 alone, Hen in the classes erf '78 and '79 showed 
greater recognition of women 1 a abilities to serve as mayor and less support for 



For a more complete breakdown of responses to each item by seK, class, and 
year of survey, see Appendix B* 

^These groupings were based on a content analysis of the items, not a fac- 
tor analysis of the responses to the items. 
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14,9 


95-2 
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97.3 
100,0 


?7.0 ■ 
f9,4* 
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*fsmea jaauLd ba |iv«B *^uaL ^000 cruel cy wts^ =aa i^t 
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LS7S 

Li 73 
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L0Q.Q* 


97.3* 
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baaams sa^raqaaias ■ 


L371 


|£* 3* 
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59 .9* 
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35, L* 


36, #* 
32,9^ 
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2.9* 


- ■ *±3 V* fy,. t : ' fi =. 3 * 2 i 3 3 
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Vivas jhould ba ^n^irnad 'Ji^h *heLf dugtaa Qhild^ 


1176 




Lf.3 


13 -3* 


Li. 2 




?earir»| and heuse-eaadinij rachtr -has vi^h ieiirai lae 


Lf 71 


20,3 


22.2 


21. 0 


17,2 
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1176 
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1973 
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33.1 
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Vqm«3 ihQuLd ba aseaurafsd thqeae ^rtau chac a:a 3QiC 


1976 
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'"Dif fiance* b«r^€ta L#7| iad 1973 St^iiieaae, 

'*Dicfaff*flc«* b*cva*a pr^ffaa pariiaiptjiga and ssapaf^i^ip^ssi itstsUilsaoc, ?^ #05. S^e r^bld 3 ;§r "^srsikd^wn oc 
b 

leta did ass appaar 3B L97I queagiofia^4rs. 



giving preferenee to men ia graduace fellowihips in 1978 than they had in 1976, 
but for all man, there was no sigaif leant difference in response to these iceaa, 
Tht attitudes of ail men totmrd the academic value o£ women 1 i studies ^courses 
ifl^roved from 1976 to 1978, but the difference was not significant for the 
classes of 1 78 and f 79 above. 



Male-female differences. As Table I indicates, there ware nay icema In 
whiah there were significant differences in the responses of aales and feiDalei, 
both for the classes of 1 78 and f 79 arid for all classes. For each of these 



items, a lower percentage of men than woman indicated support for the changing 
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tolas of women* These items were concentrated primarily in the areas of equal 
ability, equal opportunity, and women's studies . Thus, the only three areas in 
which statistically significant male attitude changes were found coincide with 
the three areas in which the highest concentration of male/female differences 
eecured. It may be that the pervasive difference between the attitudes of men 
and women in these areas helped foster the change in male attitudes* In the 
areas of women f s studies and equal ability the change in male attitudes from 1976 
to 1978 eliminated in 1978 the sbk differences found in 1976* In the area of 
equal opportunity^ however , seK differences remained in 1978 despite the change 
in men's attitudes * The men's change in attitudes narrowed, but did not close, 
the gap between men's and women attitudes toward equal opportunity* 
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Differences between program participants and nonparticipants . Among all 
women students in 1978 s there were five items for which the attitudes of those 
who had participated in the program differed significantly from the attitudes of 
those who had not. Ail of these items fell into the categories of husband/wife 
and wife /mother roles. These items dealt with the responsibility of married women 
to contribute to the family income, the appropriateness of a wife's asking her hus 
band to move to a new town to promote her career , whether household and child care 
duties are the primary responsibility of the wife, and whether women should be en- 
couraged to choose careers that are compatible with being a wife and mother. For 
all of these items but One, a higher percentage of participants than nonpartici- 
pants selected responses which indicated support for the changing roles of women* 
The exception was statement 3* "Married women without children should contribute 
to the family income and consider household and personal expenses as part of their 
responsibility," A higher percentage of nonparticipants agreed with this state* 
meat than did participants, This response is not s however , entirely inconsistent 
with the responses to the other statements, For each of these other statements, 
higher percentages of nonparticipants than participants selected responses which 
defined women's roles in terms of obligations and restrictions. Item 3, while 
being a nontraditional view, also emphasizes obligation and imp lias a restriction 
in women's choices. 

Among all men students in 1978, the one item for which there was a signifi- 
cant difference in the attitudes of participants and nonparticipants also dealt 
with husband/wife roles; significantly more (although still a minor ' of) par- 
ticipants than nonparticipants felt that a woman should be encour . to accept 
the position that would be most beneficial to her career even i meant tem- 
porarily living apart from her husband, 

In summary s this study of attitudes found no significant changes in the 
attitudes of women students from 1976 to 1978, either for the classes of '78 
and '79 alone, or for all women as a group, Some statistically significant 
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differences between responses in 1976 and in 1978 were found for men students in 
the areas of equal ability, equal opportunity, and women's studies. These areas 
corresponded with the three areas in which the greatest concentration of male/ 
female differences were found, 

Although there was little evidence of change in attitude from 1976 to 1978 , 
possible program impact was found in the differences between the responses of 
program participants and nonpar ticipants , Such differences were found in women f s 
responses to five items and men's responses to one, All items were in the area 
of husband/wife and wife/mother roles * with participants in general showing less 
support than nonparticipants for traditional sex roles and for defining roles in 
terms of obligations and restrictions, 

Expectations of Students, 1976 and 197 8 

The questionnaire included items which asked abou£ students' expectations in 
three areas: the highest degree they expected to earn, their confidence in being 
able to find and perform well in future work, and their preference regarding 
marriage, children, and career (or wife's career for men students)* The responses 
to these items by sex, class and year are presented in Tables 4 and 5* 

Using the chi-square method to test for significant differences, we compared 
the responses to these items given by both groups of men and women in 1976 with 
the responses given in 1978* We also compared the responses of men with women 
for both years and participants with nonparticipants, No significant differences 
were found in the 1976 and 1978 responses to any of the expectation questions 
for men or for women* either as a group or for the classes of ! 78 and f 79 alone. 
Of all the items, statistically significant sex differences were found only ' for 
educationai aspirations in 1978* As Table 4 indicates % nearly twice as many men 
as women, both as a whole and in the classes of ! 78 and '79 alone, aspired to the 
PhiD. or its professional equivalent (M,D,, J*D., etc.). Thus, although the women 
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showed no less confidence than the men in being able Co find a job , do well in 
their future work* and eventually hold the type of position they wantj their as- 
pirations were, nevertheless, to a lower level of work* 

Statistically significant differences in the expectations of participants 
and nonparticipants ware found only in the response of women students to the life- 
style question. Of the women participants who selected one of the five specified 
options, nearly three-fourths (72-1%) selected a strongly career-oriented option 
(remain single; marry, have no children, and pursue career; or marry, have one 
or more children, and simultaneously pursue career). Of the nonparticipants who 
selected one of the five specified options, only about half (51*0%) chose a 
strongly career-oriented one, 

In summary, no significant changes in expectations were found between 1976 
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Man 






Women 




Item 


Classes of 
'78 & '79 


All 
Classes 


Classes of 
'78 & '79 




All 
Classes 
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n 
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% 
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1976 Items 


















Confidence they will be 
able to find 3 job they 
want when they graduate; 


















Very Confident 


16 


31,4 


44 


37.3 


23 


31,9 


46 


35.1 


Somewhat Confident 


25 


49,0 


50 


42,4 


41 


56. 9 


64 


48,9 


Somewhat or Vary 
Uncenf ident 


10 


19,6 


24 


20.3 
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11.1 


21 


16.0 


Total 


51 


100.0 


118 


100.0 


72 


99.9 


131 


i nn n 


Certainty they will do 
well in future work: 


















Very Certain 


26 


47,3 


73 


57.9 


28 


37,8 


64 


47.8 


Fairly Certain 


24 


43.6 


46 


36, 5- 


44 


59,5 


66 


49.3 


Fairly or Very 
Uncertain 
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9,1 
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5,6 
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2.7 
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3.0 


Total 


55 


100,0 


126 


100.0 


74 


100.0 


134 


100.1 


1978 Item 


















Confidence they will 
eventually hold the type 
of position they want: 


















Very Confident 


36 


47.4 


62 


40,5 


37 


45.1 


73 


42,0 


Somewhat Confident 


28 


36,8 


74 


48.4 


39 


47,6 


90 


51 . 7 


Somewhat or Very 
Unconf ident 
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15,8 


17 


11.1 
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7.3 


11 


6.3 


Total 


76 


100.0 


153 100.0 


82 


100.0 


174 


100.0 
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and 1978. Significant sex differences were found only in educational aspiration s 
with more man than women in 1978 aspiring to the Ph.D. or its professional equiva- 
lent* The only significant difference between expectations of participants and 
nonpar ticipants was found in the women's preferred life-style; more participants 
than nonpar ticipant 5 indicated a strong career orientation. 

Evaluation, of Women ' s Studies, _CQurs_es 

Of the ten women's studies courses offered during 1977=78 s half had some 
relationship with the "Women in Careers'* program. Three were taught by persons 
who had received summer study grants, one had been established as part of the 
curriculum by a person who had received such a grant s and one was taught by the 
Mellon Interim Scholar* 

The improvement between 1976 and 1978 in the attitude of men students 
Coward women's studies courses and women who take them, which was described 
above, may be an indication of a positive impact of the "Women In Careers" pro- 
gram on acceptance of women's studies at St, Olaf * 

An indication of the effect *of women's studies courses on students s?ho take 
them can be seen in the students' responses to two items on the questionnaire* 
Students who had taken at least one women 1 s studies course were asked to indicate 
Che amount they learned and the extent of its personal impact. Their responses 
are presented in Table 6* Also presented in Table 6 are the ratings of amount 
learned given to all courses using the voluntary course evaluation form at St. 
Olaf from Spring, 1976 through Interim, 1977. 

As. the table shows s the men's ratings of mount learned in women's studies 
courses were very similar to the ratings given all courses using the voluntary 
course evaluation system. The women's ratings of amount learned were higher; 
37.5% of the women indicated they had learned an "exceptional amount, M whereas 
only 20% of the men and 21.1% of the students rating all courses gave this re- 
sponse. 
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Just over half (53*1%) of the women and 60% of the men indicated that their 

women's studies course had made an impact on them personally "to a great extent » !I 

That this impact may include helping students resolve issues related to women and 

careers is demonstrated by the following student comments written at the end of a 

course in women's biography and autobiography » Asked to describe how they had 

changed, if they had changed, as a result of the course, two women wrote: 

"I have new thoughts concerning marriage and my career plans, 1 feel 
a bit more independent * ,f 

Ir l have more substantiated reasons for believing that 1 am right to 
want a career of my own; I'm more secure about the whole matter,' 1 

The evidence suggests, then, that women's studies courses have had definite 
impact on those students, both men and women, who have taken them* Because of 
the support received from the "Women in Careers" program, some of this impact 
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may be considered an Impact of the program, as well. 
Summary 

For random samples of St, Qiaf women students, che study described in this 
report found no evidence of change between 1976 and 1978 in attitudes toward the 
roles of men and women either for the women as a whole, or for the classes of 
p 78 and ' 79 alone. Nor were there any significant changes in the women f s expec- 
tations regarding level of education, success in future work, or life-style. 

For random samples of men students, there was evidence of some attitude 
change in the direction of greater recognition of equal ability, greater support 
for equal opportunity, and greater acceptance of women f s studies. Changes were 
found both for all man respondents and for men in the classes of 1 78 and f 79 
alone, As was the case with women students , there was no evidence of change in 
the expectations of men students, either as a group or for the classes of r 78 and 
r 79 alone* 

Although there was little evidence of change in the respondents as a whole 
from 1976 to 1978 , some evidence of impact was found among those students most 
directly involved in the program* Several significant differences were found be- 
tween the responses of persons who Indicated they had participated in one of the 
three major parts of the program and the responses of those who indicated they had 
not* Among the women, participants showed greater support for non traditional sex 
roles, less support for defining roles in terns of obligations and restrictions , 
and greater career orientation than did nonrespondents , There was also some 
evidence that among men, participants were more supportive of women's careers 
than nonparticipants , These differences between participants and nonpar ticipants 
could be indications of impact of the program, although they might also reflect 
initial differences between the two groups, 

Additional evidence of program impact was found in the evaluations of 
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women's studies courses. The students who had taken them indicated they felt 
these courses had had definite personal impact on them* 

In conclusion, the college-wide impact of the ''Women in Careers" program on 
students ' attitudes towards the changing roles of men and women appears to have 
been slight. To expect significant changes in the thinking of students as a 
whole when only a third of them indicated any direct participation in the program 
is probably unrealistic, however, Since the evidence suggests that the program 
did have some effect on those most directly involved, it is the program partici- 
pants to whom we must look for evidence of the program's success in meeting its 
goals * Such additional evidence is presented in Report 3 of this series s "Impact 
of the Career Counselor and the Career Advisory Panel, 1 * which analyzes the impact 
of these parts of the program on the students who participated in them* 
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each of the fgUowint questions, pUtst circle she number that is beside she answer ehat applies §o you, 

. What is your class? 2, yhat is your sex? 

1 Freshman L Male 

2 Sophomore % Female 

3 Junior 

4 Senior 

5 Special Student 

What ts the highest degree you expect earn? 4, Eow confident are you that you will eventually 

1 3.A* or equivalent ■ hold the type of position you vane ? 

2 M*A * or equivalent \ Very confident:' 

3 Ph,D. Pc equivalent 2 Somewhat confident 

4 M,D*» J*D*. D.D*S-, or other professional degree 3 Somewhat uoconfidant 

5 Other (specify; ) 4 Very unconridenc 

yggen students ; Which of the following best describes whaE you would ore f er regarding marriagi, children and career? 

1 Remain atflgle and pursue career 

2 Marry, have no children, and pursue career 

3 Marry , have one or sore children, and pursue career continuously 

4 Marry , have one or more children, primary occupation child raising and home management, combined with work before 
children arrive and after they are grown 

i Harry, have One or more children; raising childria and home management only carter after marriage 
i Other (specify: 



Hen .students ; Which of the foil swing best describes what you would pre far regarding ^arriaie, children , and your 
wile f_ career ? 

1 Remain single 

2 Harry, have no children, wife pursues carter 

3 Harry, have one or more children, wire simultaneously pursues career 

4 Harry, have one or more children, wife's only occupation raising children and hose management 

J Harry, nave one or more children, wife's primary occupation child raising and home management , combined with work 

before children arrive and after they are grown 
# Other (specify.? 



The statements Listed below describe various attitudes toward the role of women in society which are held by different 
people. Some teems my seem perfectly obvious to you while others may seem ridicLiigus* ? lease estprass your feelings 
aheut each statement by circling the number which best indicates the extent to which you agree or disagree with ie." 
TlfiRE AR5 HQ RidST OR WIQMG ANSWERS, only opinions. Please respond to every item* 

Dis- 
Agree agree 
Eree Some- Some- Disagree 
'Oftgly what _ what_ Strong I v 

i 

2 3 4 1) Women should worry less about their rights and §are about becoming good wives and 

mothers * 

^34 2) Women and men should be equally represented in business end the professions, 

2 3 4 3) Harried women without children should cootrihuta eo the family income and consider 

household and personal aitpenses as part of their responsibility* 

2 ■ J 4 4) Wives should be toncernid with their duties of child-rearing and house- tending , 

rather than with desires for professional and business careera, 

2 3 4 5) The intellectual leaderihip of a consunity should be largely in the hands of sen, 

2 3 4 6) A woman would probably aoc make a good president at St* Oiaf , 

2 3 4 7) There are many jobs is which men should be given preference over women in being 

hired or promoted, 

2 3 4 8) Women are intellectually equal to men. 

2 3 4 f) A woman can be just as |ood a mayor as can a mas, 

-34 10) If a husband and a wife both have careers » the husband's should come first- 

2 3 4 il) Women with childfia should not work outside che home if they don' t have to financially. 

2 3 4 12) It is unreasonable for a wife to ask a husband who has a good position So move to 

a new town in order to promote her career, 

2 3 4 13) Women should be fivea equal opportunity with men for apprenticeship in the various 

trades * 

2 3 4 14) Eousehold duties are the primary responsibility of the wife regardless of whether 

she has a career* 
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Ms- 
Agre« Agree 
^gree Sees- Soma* Diiagrei 
trongly *?hac wbas Sergaiiy 

L I 3 4 1J) Child ears duties an the primary fisaotiaibiUey a£ she wilt rafardUis o£ vh©£h€E 

she haa a career* 

2 3 4 16) Hose women's studies caurses have little academic value - 

2 3 4 17} Women whs cake women's studies courses ate usually radical feminists. 

2 3 4 13) A ^eman should be encouraged CO accept she position that will be most bemeritial to 

har career even ll it means Living inart from her husband car a ^eat 3? so, 

234 If) Men with high clerical aptitudes should ba iacaurafed to haeoma aecrataries * 

2 3 4 20) Women faculty members tannat spend aa much time an their tiachiag and other profes- 

sional activitiea aa sea faculty 

234 21) Women should be encouraged to choose careers that are most co^atibla with being a 

wife and aother . 

2 3 4 22) la granting fellowships far graduate atudy, preference should ha given £q mas 

because they are more likely to complete the program,* 

Have you consulted vich the earner counselor (Thora Phelps ar Deb Dans)? 

1 YiS 

2 No» and did not know the service was aval lab la 

3 No, but did know the service was available 

If yes, how much efface do you feel this consultation haa had on your decisions far the future? 

1 Considerable 

2 lome 

3 Little ©r none 

Ha^e you attended a program at clajs session that featured a Career Advisory Panelist, off had a discussion with Ofti? 

1 Yes 

2 No, and did not knew 3t. O.laf had Career Advisory Fanelisti 

3 No, but did know 3c* OLai had Career Advisory fane lis S3 

If yes* hov sjuch efface: do you leal this program or interaction had on your decisions for che future, 1 

1 Considerable 

2 Some 

3 Little or none 
Have you taken any k'omeri Studies Gauraea? 

1 ¥65 

2 m 

If yes, a) Sow many? _. _ 



b) How such did you Learn in this course (these courses)? (If you have taken more than one course 
please circle a number for each*) 

1 An exceptional amount 

2 Much 

3 A fair amount: 

4 Little 

5 Almost aothimi 

c) To what extent did It (they) make an impact an you personally? 

LA graat eictimt 

2 Mom 

3 Little oi not: at a,!! 

sank you for parricipatiai in chts study, f lease tecum to the Office of Educational Research in the inclosed acveLoae. 

Harsh, 1973 
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IMPACT OF THE CAREER COUNSELOR 
AND THE CAREER ADVISORY PANEL 

ABSTRACT 

Several measures were used to assess the impact of the Career Counselor and 
the Career Advisory Panel (CAP) i 

1) a follow-up questionnaire sent to all women in the classes of r 76 and 
'77 who had seen the career counselor or attended the October 5 1976 
career planning retreat; 

2) items about the Career Counselor and the CAP included on a question- 
naire sent to a random sample of St* Glaf students; 

3) evaluation forms completed by CAPs; 

4) evaluation questionnaires completed by students who attended specific 
programs ; and 

5) evaluative statements written by students who participated in CAP 
activities. 

The occupations of program participants who completed the follow-up question- 
naire did not appear to differ significantly from the occupations of the women in 
the classes of '76 and 1 77 as a whole, Nevertheless, the majority of the students 
who participated in CAP programs or utilised the services of the Career Counselor 
indicated that they found than helpful, and that they felt these programs had some 
impact on them, Many of the changes described by students were in areas that one 
would not necessarily expect to see reflected in immediate post«baccalaureate em- 
ployment, such as changes in assertivensss or in perceptions of alternative life- 
styles* In addition , few students indicated that the program caused them to make 
a decision they might not otherwise have made, although statements that they felt 
encouraged were common* 



Of the various parts of the "Woman in Careers" program, the Garter Advisory 
Panel (CAP) and che Career Counselor made the most direct attempts to assist 
students with career choice and to broaden the perspectives of students on 
issues related to women and careers, Thus, an assessment of the impact of the 
"taen in Careers !t program as a whole should include an analysis of the effects 
on students of programs involving the GAPs or Career Counselor, 

Measures of Impact of the CAP and Career Counselor 

This report analyzes the results of a variety of measures which were used 
to gather information about the impact of the CAP and the Career Counselor; on 
the students who utilised their services. These measures are described below: 
1* A follow-up questionnaire was sent in March, 1978, to all women 
in the classes of f 76 and 1 77 who had seen the career counselor 
or had attended the October, 1976, career planning retreat, this 
questionnaire asked students to describe their current occupation, 
to rate the helpfulness of various programs and services involving 
the CAP and Career Counselor, and to indicate whether they felt 
these programs and services opened their options or changed their 
perspectives. Of the 126 questionnaires sent out, 95 were returned, 
a response rate of 75.4%. For a copy of the questionnaire , see 
Appendix A. 

2, The ,f Women and Careers' 1 questionnaire sent to a random sample of St, 
Olaf students in March* 1978, included questions about the use of > 
and effects of, programs and services involving the Career Counselor 



2 

and GAP* ^ Of the 400 questionnaires sent out 3 334 were returned for a 
response rate of 83,5%# For a copy of this questionnaire, see Appendix 
A of Report 2, 

3» CAPs were asked to complete a brief evaluation form after each major 
event in which they participated, as well as a final evaluation form 
covering their three years of activities. These forms asked CAPs to 
judge what was accomplished by a given activity and how well major 
objectives were met, as well as to make suggestions for future pro- 
grams. For copies of these forms, see AppendiK B* 

4* Questionnaires were used to gather student reaction to some of the 
specific programs featuring CAPs or planned by the Career Counselor: 
the career planning retreats, a program on the two-career family 3 and 
an assertivenesa training workshop, Questionnaires used and the re- 
sults of these evaluations are found in Appendices C, D, and re- * 
apeccively , 

5. Additional evaluative statements were solicited from students who par** 
ticlpated in GAP activities. 

Considered together, these measures give an indication of the nature and 
extent of the impact of the Career Counselor and Career Advisory Panel. 

Occupations and Career Goals of Former Program Participants 

The follow-up questionnaire sent to all women in the Glasses of f 78 and f 77 
who had seen the Career Counselor or attended the career planning retreat asked 
them to describe their current occupation* For those former program participants 



-For an analysis of the response to the other items on this questionnaire, 
see Report 2; "Attitudes of St, Olaf Students Toward the Roles of tfomen and 
Men, 1976 and 1978," 
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who indicated employment as their primary occupation, their current jobs were 

classified according to the type of employment*- The categories used and SKam- 

pies of jobs classified in each category are as follows: 

Professional - engineer, high level position in government, business , 
or indus try , medicine, law, college or university teaching 3 ministry 

Semiprofessional : nurse, teacher, social worker, Peace Corps volunteer, 
diatttioHj statistician^ business manager in large concern 

High White Collar : insurance agent, sales representative, store aanager, 
head resident, radio announcer, piano teacher, lab assistant 

Low White Collar i Clerical or sales worker, technician 

Table 1 shows the current occupations of the participants, classified 

according to this system. For comparative purposes, the reported occupations 

of all women graduates in 1976 and 1977 are also presented. ^ j^e occupations 

of the three groups are not completely comparable, as the data on all women in 

the classes of '76 and '77 were collected up to si% months after graduation, 

whereas the occupations of program participants were collected as of one to two 

years after graduation* This difference ia tiae of data collection helps ex- 

plain the largest difference between the two groups: 26.0% and 27*7% of all the 

women in the classes of 1 76 and '77, respectively, indicated their plans were 

indefinite, whereas none of the program parcicipants did so* The second major 

difference between the program participants and the alumnae of 1 76 and '77 as a 

whole is the much greater percentage of participants who indicated high white 

collar and low white collar occupations, The percentages in school and working 

in semiprof essionsl occupations were approximately the same for all groups* 

^The classification system used was developed by the Center for Research and 
Development in Higher Education at the University of California at Berkeley, It 
was based on several sources, including the Dictionary of Occupational Titles 
and the work of Otis Dudley Duncan* 

3 

For a more complete analysis of the" occupations of the classes of '76 and 
'77, see Report 1: "Occupational Plans and Choice of ^jor of St, Oiaf Students, 
1974-1977, n 
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Table I 

OCCUPATIONS OF PROGRAM PARTICIPANTS AND 
ALL WOMEN GRADUATES OF 1976 AND 1977 
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Occupation 


Program 
Participants 


Women In 
Glass of * 76 


Woman In 
Class of ' 77 










V 

fS 




7 


In school 


24 


25.3 


71 


25.8 


67 


25.8 


Itap loved* 














Professional 


- 




• 




- 


- 


Seiniprofessional 


23 


24.2 


36 


31.0 


70 


26.9 


High White Collar 


20 


21.1 


23 


8.3 


23 


9.6 


Low White Collar 


23 


24.2 


15 


5.4 


17 


6.5 


Other 


5 


5.3 


10 


3.6 


9 


3.5 


Indefinite 






72 


26.0 


72 


27.7 


Total 


95 


100,1 


277 


99.9 


260 


10O.0 



There are two possible interpretations of this data* One is that higher numbers 
of program participants want into high and low white collar occupations than did 
their classmates* A second interpretation is that the occupations of program 
participants were essentially the same as the occupations o£ their fellow 
classmates, with the apparent differences caused by time of data collection. 
This ^interpretation assumes that, of the women in the classes of '76 and 1 77 
whose plans were indefinite within sis months of graduation f most went into high 
white collar and low white collar occupations. 

The latter interpretation is supported by data collectsd in a recent study 
of the occupations of graduates of private liberal arts colleges belonging to 
the Associated Colleges of the Midwest (ACM)* In this study, questionnaires 
were sent in early 1976 to 1975 graduates of II ACM colleges, including St* 
Olaf * 
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Table 2 

OCCUPATIONS OF PROGRAM PARTICIPANTS AND 1975 ALUMNAE 
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Type of Occupation 


program Participants Whose Primary 
Occupation Was Employment 
n % 




23 


35 


Wish White Collar 


20 


30 


Law White Collar 


23 


. 35 


Total 


66 


100 




1975 Alumnae E^loyed Full Time 


Type of Occupation 


St. OUf Only 
(N-1U) 


11 ACM Colleges 
(N=487) 


Professional and Technical 


58% 


46% 




13% 


23% 


Sales and Clerical 


23% 


23% 


Service and Blue Collar 


6% 


8% 


Tocal 


100% 


100% 



Table 2 shows the type of occupation of 1975 alumnae of St, Olaf and all 11 ACM 
colleges, compared with the occupations of the program participants in our sur- 
vey* Direct comparison of occupational types is impossible because different 
classification systems were used. The ACM study's classifications of "profes- 
sional and technical" and "managerial and administrative 11 include the occupations 
which in our study were classified ''professional," "semiprof essional , 11 and "high 
white collar*" 5ix£y*five percent of program participants fell into this higher 
group, whereas 71% of 1975 St, 01a£ alunttiae and &9%o£ alumnae of all 11 ACM 
collegia did so, Thus, this data does not show the type of occupations of our 

4 

The data on 1975 alumnae in this table and in Tables 3,4, and 5 were taken 
from Wshart, Patricia, and Jack Rossmann, "Career Patterns, Employment and 
Earnings of Graduates of 11 ACM Colleges, 11 Final Report to the Fund for the 
Improvement of Postsecondary Education (December 19, 1977) * Distributed by the 
Associated Colleges of the Midwest, Chicago* Data used with authors 1 permission. 



program participants Co be significantly different from tha type of oecupationf 
of the 1975 women graduates of either St, Olaf or of all 11 A CM colleges* 

In other respects as well, the jobs of our program participants whose primary 
occupation was employment do not appear to differ much from the full-time jobs 
held by the women who graduated in 1975 from St, Olaf and 11 ACM colleges* 

Table 3 shows the relationship between current occupation and long-term 
career goals of program participants , compared with the career potential of the 
current employment of 1975 alumnae employed full-time* Beeause the two surveys 
asked different questions and the survey of program participants allowed for mora 
than one responses the responses are not completely comparable* The responses do 
not indicate large differences, however, Of the 1975 alumnae employed full-time, 
both from St, Olaf and from all U ACM colleges f 62% indieated their jobs had at 
least possible career potential and 38% indicated their jobs were temporary or 
interim employment* Of the program participants whose primary occupation was em* 
ploymsntt 52*5% indicated they were working at jobs which would lead to their 
long-term career goal and 32*8% indicated they were working at a temporary, in** 
terim job. One possible reason why the number of participants indioating they 
expected their job to lead to their long-term career goal was slightly less than 
the percentage of 1975 alumnae who indicated their jobs had career potential 
was that not all of the program participants indicated a career goal* Of the 
95 participants who responded to the questionnaire, only 65, or 68.4%, indicated 
a long-term career goal. Of those indicating a career goal, however, 86,1% 
listed an occupation which was classified as professional or semiprofiessionaU 
Program participants were also about as satisfied with their current work 
as were 1975 alumnae. As Table 4 indicates, 60% of program participants whose 
primary occupation was employment indicated they were satisfied or SKtremely 
satisfied with their current job, compartd with 74% of 1975 St* Olaf alumnae and 
727* of alumnae of all 11 ACM colleges who indicated they were either enthusiastic 
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Table 3 



CAREER POTENTIAL OF CURRENT EMPLOYMENT, 
PROGRAM PARTICIPANTS, AND 1975 ALUMNAE 



Relationship Between Current 

UcCUpaC3LQri ana JLjOng^LStS 

Career Goal; 


Program Participants Whose Primary 
Occupation Was Employment 

n % 


Attending school to prepare for it 


1 


1.6» 


Working at job which will lead to it 


32 


52,5 


Working at temporary job, will 
pursue goal later 


£.Q 




Working at temporary job while 
deciding on goal 


6 


9.8 


Looking for work which will lead 
to goal 


7 


11,5 


No relationship 


7 


11.5 


No long-term career goal 


6 


9.8 


Other 


11 


18.0 


m 

Career Potential Of 
Current Employment 


1975 Alumnae Employed Full Time 


St, Olaf Only 
(N-113) 


11 ACM Colleges 
(N^473) 


Definite career potential 


30% 


30% 


Possible career potential 


32% 


32% 


Employment to earn money while 
deciding on work wanted 


12% 


12% 


Temporary employment to earn 
money to do something else 


14% 


14% 


Temporary eiaployment until 
something better is found 


12% 


12% 


Total 


100% 


100% 



Percentages add up to more than 100% because gome respondents selected 
more than one alternative. 



Table 4 

JOB AND CAREER SATISFACTION OF 
PROGRAM PARTICIPANTS AND 1975 ALUMNAE 
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Level of Satisfaction 



Satisfaction With [ 
Current Job, Par- 
ticipants Whose 
Primary Occupation 
Was Employment 

n % 



Satisfaction With 
Career Direction, 
All Participants 

n % " 



Extremely satisfied 

Satisfied 

Somewhat satisfied 

Somewhat to extremely 
dissatisfied 



17 
22 
12 
14 



26.2 
33.8 
18. S 
21.5 



24 
35 
18 
14 



26,4 
38,5 
19,8 
15.4 



Total 



65 



100.0 



91 



100,1 



Attitude Toward Employment 



Satisfaction With Current Employment, 
1975 Alumnae Employed Full Time 



St. Olaf Only 
(N»1Q9) 



11 ACM Colleges 
(N^463) 



Enthusiastic 
Like it 
Neutral 
Don't like it 



32% 
42% 
17% 
97. 



37% 
35% 
16% 
12% 



Total 



100% 



100% 



about' their job or liked it. Program participants were also generally satisfied 
with their current career direction; 84,6% of all respondents indicated that 
they were at least somewhat satisfied with it. 

The percentage of colleagues with college degrees and the relationship be- 
tween their current job and their undergraduate major were also similar for 
program participants and 1975 alumnae. As indicated on Table 5, 60.7% of pro- 
gram participants whose primary occupation was employment indicated that 75% or 



Table 5 

DESCRIPTION OF CURRENT JOBS BY PROGRAM 
PARTICIPANTS AND L975 ALUMNAE 
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I c t a 



f 4 as 1 ©ymefl C 



I c a a 



If 75 Alusnat Employed full time 



Sc. Olai Galy 
(N-U4) 



LI ACM Colleges 



ft rgaacage, oLjtrsofis 
Doing Same Tffl>e__q£ 
Work Wleh S,A^ ; 

100% 
75*99% 
SO -74% 
21-49% 

Q-25% 



TocaL 



Re lac tons his BaCween 
Work and tlnderf radii 
act Major * 

S*A* Is ^ajor required 
Se«i ralaclonahip 
No filaeionjhip 



local 



Firginca^e of persona 
Work Vho Age_yQgt_en : 
100% 
75-997- 
30-74% 
25-41% 
0-25% 

local 



27 


44 


.3 


10 


16 


,4 


I 


S 


.2 


5 


s 


2 


14 


23 


.0 


6L 


LOO 


0 



Lb 
3L 
L9 



24,2 
47,0 
28. a 



66 



100 .0 



13 


2L.0 


LS 


14.2 


21 


33,9 


I 


3.2 


11 


17.7 


62 


100,0 



tadicat;ad diac 
In eufrtftc 
isploymsAC, 
cnoac CQLitagues 
have college 
degrees . 



ClsstLy ^ilacad 
lofflfiwhae rilaCid 
tfoc rtL&ead 



local 



59% 



613 



S4f s 
1S% 

2i% 



42% 
267. 
32% 



1003 



L00% 



mere of the parsons doing the same type of work for their employer had at least 
the B*A. degree* Of 1973 alumnae employed full-time, 59% of those from St, Olaf 
and 61% of those from all 11 ACH colleges indicated most of their colleagues at 
work had college degrees. 
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Of program participants, 28.8% indicated there was no relationship between their 
work and their undergraduate major, compared with 28% of 1975 St, Olaf alumnae 
and 32% of alumnae of the li ACM collegia, In addition, a minority of the pro- 
gram participants whose primary occupation was employment were working in jobs 
that might be considered nontraditional for women* about: a sixth indicated that 
25% or fewer of the persons doing the same type of work for their employer were 
women, (No comparable question was asked in the ACM atudy*) 

The similarities between program participants and 1975 alumnae in type of 
occupation and description of occupation support the assumption chat the dif- 
ferences found in the occupations of program participants and the St, Olaf women 
in the classes of f 76 and 1 77 as a whole were probably due more to differences 
in the timing of data gathering, rather than to actual differences in occupa- 
tion. 

What, then, are the implications of this for our assessment of the impact of 
the Career Counselor and Career Advisory Panel? If there are no obvious dif- 
ferences between the occupations o£ program participants and women in the classes 
of '76 and 1 77 as a whole, did the Career Counselor and GAFs have no impact? It 
is difficult to answer this question for several reasons, First of all, as was 
mentioned in Report 1, using occupational data to assess the impact of these 
programs presents problems. One is that there are many factors which influence 
students 1 choice of career, Such as family attitudes and values, high school ex- 
perience, prevailing attitudes towards various careers, etc. These outside 
factors might be strong enough to mask any effects of the Career Counselor and 
CAP* A second problem is that the classes studied were not exposed to the 
program for their entire college career] the 1977 graduates were only eKposed to 
the program in their junior and senior years, and many my have had their plans 
set by that stage in their college career. 

Another source of difficulty in interpreting the apparent lack of difference 
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In occupations of pragtam participants and nonparticlpanta is that the program 
participants may not have been representative oE the women of the clasaeg of f 76 
and 1 77 as a whole* If, for example, they chose to consult the Career Counselor 
or take part tn the carrier planning retreat because they had greater probleos 
choosing a career or lower career aspirations than chair classmates who did not 
participate, then their choosing occupations siailar to that of chair classmates 
might indicate a great deal of positive impact on the part of the Carter Coun- 
selor or CAPs, It is alio possible that some of the students who did not con- 
suit the Career Counselor or attend the career planning retreat may have had a 
significant interaction, with the Career Counselor or a GAP in some other form, 
Thus, considering theni nonpar tic ip ants in comparing the two groups might obscure 
the impact of the program* 

Yet another interpretation of this data is that the CAP and Career Counselor 
may have had a profound effect on some students* but the number of these students 
was such a small percentage of the program participants in the study that they 
did not have much affect on the group data* 

An analysis of the student perception of the irapact of the Career Counselor 
and CAPs may add to our understanding of the occupational data* 

Student Perception of Impact of Career Counselor and CAP 

In the follow-up questionnaire sent to women who had consulted with the 
Career Counselor or attended the career planning retreat, the respondents were 
presented with a list of programs and services involving the Career Counselor 
and CAP and were asked to rate the helpfulness of each to them in tasking plans 
or decisions for the future* Their responses are presented in Table 6, The 
majority of the respondents found each program or service at least somewhat 
helpful. Clearly che molt helpful program of those listed was the career plan- 
ning retreat^ which the majority of respondents rated as being h very helpful, " 



Table 6 

USE AND HELPFULNESS OF PROGRAMS AND SERVICES 



Program 




Used Or Attended 


Helpfulness 11 Used Or Attended 


Or 
Service 




Yei 


Mo 


Total 


V a t y 

Halpful 


\J W L14V. nil a w 

Helpful 


Of Llccle 
Help 


Total 


Career Planning 


n 


11 


64 


75 


7 


4 


- 


11 


Retreat 


% 


14,7 


85,3 


100,0 


63,6 


36,4 


- 


1O0.0 


Individual interaction 


n 


41 


36 


77 


10 


23 


8 


41 


with CAPs 


% 


53,2 


46,8 


100.0 


24.4 


56.1 


19.5 


100,0 


Informational programs 


n 


45 


35 


80 


16 


22 


7 


45 


featuring one or more 
GAPs 


% 


56.3 


43,8 


100,1 


35.6 


48.9 


15.6 


100,1 


Other informational 


n 


40 


36 


76 


6 


22 


12 


40 


programs 


% 


52,7 


47,4 


100.1 


15.0 


55,0 


30.0 


100,0 


Personal consultation 


n 


68 


15 


83 


16 


36 


16 


68 


with career counselor 


7 


81,9 


18,1 


100.0 


23.5 


52,9 


23.5 


99.9 


"Information searching'' 


n 


42 


34 


76 


13 


21 


8 


42 


method of decision- 
making 




55.3 


44.7 


100.0 


31.0 


50.0 


19,0 


100.0 



These programs and services opened options or changed perspectives: n % 

Yes, definitely 17 19* 8 

Yea, somewhat 27 31,4 

No 42 48,8 



Total 



86 



100,0 



Viewed least halpful were inf ormational programs which did not feature CAPs. 

the women were also asked whether they felt these programs and services 
opened chair options or changed their perspectives* Just over half indicated chat 
they had, at least ,? somewhat ? !? with about a fifth indicating they "definitely'* 
had* The response to this item by the 56 respondents who had had interaction 
with the CAP (by attending the career planning retreat, having individual interaction 



ERLC 



13 

with a GAP mi/ ox attending an informational program featuring one or more CABs) 
was even moire positive; 30-4% indicated ''definitely" that their options had 
been opened or their perspectives changed s with 26,8% indicating they had M some- 
what* 1 and 42,9% indicating they had not. 

Slightly different questions were asked on the "Women and Careers" question- 
naire which was sent to a random iamplt of St* Olaf students # Students ware 
asked if they had consulted with the Career Counselor or had contact with a GAP, 
and ? if so, to indicate its effect on their decisions for the future- As Table 7 
shows j the majority of students indicated that these programs had "some 11 or ,f cou^ 
slderable'- effect on their decisions for the future. The most positive response 
was given by wotaen students regarding interaction with the CAPs; about 80% indi- 
cated it had at least "some" effect on their decisions for the future. 



Table 7 

EFFECT OF INTERACTION WITH, CAREER COUNSELOR AND CAREER ADVISORY PANELISTS BY SEX 



Item 


n 


Men 

% 


n. 


Women 

% 


n 


Total 

% 


Effect of 
Counselor 


consultation with Career 

on decisions for the future: 
















Considerable 


2 


22.2 


1 


3.6 


3 


8.1 




Some 


4 


44.4 


17 


60,7 


21 


56.8 




Little or none 


3 


33,3 


10 


35.7 


13 


35,1 




local 


9 


99.9 


28 


100,0 


37 


100.0 


Effect of 
with CAPs 
futures 


program or interaction 
on decision for the 
















Considerable 


1 


5.0 


13 


27.7 


14 


20.9 




Saos 


9 


45.0 


25 


53,2 


34 


50,7 




Little or none 


10 


30,0 


9 


19.1 


19 


28.4 




Total 


20 


100,0 


4? 


100.0 


67 


100,0 
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Tha nature of the perceived impast of the Career Advisory Panel and Career 
Counselor is described by student comments. On the follow-up questionnaire to 
former program participants , respondents who indicated their options had been 
opened or their perspectives changed were asked to explain their response. They 
listed three main ways in which they felt these programs had had this effect: 
1) by providing information and methods co use in the job hunt and career de^ 
cisions , 2) by offering support and encouragement, and 3) by providing them 
with contacts - The following are sample eonroents describing these three types 
of impact: 

1* gr_o:yidJ.jng^ lob hunt and 

aa^^e^_4Moi^t_onj_ 

''Career counselor gave me more ideas on what types of work I could 
pursue with tny specific major* Also - , * gave me pointers on job 
hunting 

"The retreat was enlightening in that it opened up areas to me which 
I had not considered earlier," 

"Gave rae ideas for resuals and applying for jobs* Made me aware of 
the resources and how to make use of them when desired* 11 

"It was helpful to have information on schools and programs collected 
and available as well as someone to help me define cay goals and 
execrations. n 

"The most valuable thing I came away with was the conviction that if 
I really wanted a position and would be able to convince the prospec- 
tive employer that 1 was suited for that position , . . It worked*" 

"My consultation was beneficial in that 1 learned a great deal about 
'canvassing* for job opportunities, Most importantly f it made me 
realise the myriad of opportunities available if approached with 
initiative* " 

2 * Offering support and encourjgigfflit 

"Encouragement about my skills as a means to employment . 11 

"Didn't change my perspectives * only enhanced them!" 

"The Mellon Grant Program on Women in Medicine was excellent in that 
it showed how women have adapted to the joint roles of physician and 
wife and mother ^ their experiences helped me to be able to see my- 
self as a future physician and pursue that course." 
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"Until I got involved with the CAP, my self*- image arid under standing 
was low* Through conversations, encouragement and interaction with 
CAP and related people, my perceptions of self expanded and gave me 
confidence to cry a career previously 'out of range* 1,1 

''Although my answer above was no, I wish to add that my mind was fairly 
well made up by the time I spoke with the career counselor - thus I . 
guess I mainly used her as a sounding board for nty plana* My discus- 
sion with her was quite helpful (and I feel a good reason for her job) 
- in that she helped ma become confident in my plans for my career/' 

3 * Providing contacts 

"Deb Deng got me in contact with Pat Zimmerman of Control Data* who 
helped me get my job here*" 

"Deb Deng kept me hopeful of getting into law school when I was get- 
ting discouragement from others at St, Olaf * She introduced me to 
ECarin tyille, who arranged for an Interim program for me at the Dayton- 
Hudson Corporate (legal) offices. Through the contacts made there I 
learned of my present job opening, Without these two wcmens' help - 
I certainly wouldn't be where I am today, I believe that the Career 
Planning and Placement Office needs to take a more assertive role in 
counseling wQfflen students as to future plans # I benefitted greatly 
from the help I received through this program and would hope that it 
reaches out to more woman students in the future," (Full-time law 
student also working as law clerk) 

When asked if they had other cements, several women mentioned aspects of 

thm program they thought should continue: 

"Continue to have Women Career Advisory Panelists, Advertise them to 
your women students more." 

"Try to k#ep the Career Advisory Panelists, or establish a similar pro- 
gram to replace it. Encouragement and role models are VERY helpful 
when making a career decision, particularly for women students at St, 
Olaf, The CAFa were the best thing in the Career Planning Office*' 1 

"PLEASE keep the strong emphasis on women - even the most courageous 
of us need encouragement to do what we have to do!" 

"I think the Career-Planning retreat wag really fine, and should be 
continued for St, Olaf men and women," 



Interaction with the Career Advisory Panelists s especially at the career 
planning retreats (held in October 1976, September 1977 , and April 1978) was 
clearly perceived by students as having an impact on them. The evaluations con- 
ducted at these retreats (set Appendix C) provide additional information about 
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the nature of this impact* At all three retreats, nearly all participants whs 
completed evaluations indicated they had made some or much progress toward be** 
coming aware of life/career options* Those attending the first retreat indi- 
cated the most progress in this area; 81% felt they had made much progress in 
awareness of options* Participants in the October, 1976 and September, 1977 re-* 
treats were asked to indicate their progress in developing decision-making 
skills. The majority of students at both retreats indicated they had made prog- 
ress in developing these skills , again with those at the first retreat indicate 
ing more progress in this area* Participants in the September , 1977 and April, 1978 
retreats wars asked to rate their progress In gaining insight into self , including 
values, skills j assets, interests, and experiences, Nearly all in September, 1977 
and all in April, 1978 indicated at least some progress in this, with about half 
of each group responding that they had made much progress * 

Students at ail three retreats were asked to what extent they felt they had 
changed any of their perceptions about the various life styles available to women* 
They indicated somewhat lass change in this area than in the other areas men- 

m 

tioned above* although the majority at all three retreats indicated they had 
changed at least somewhat* Again students attending the first retreat per- 
ceived the moat change in this area* with about a third indicating their percept 
tions had changed ,? to a great extent, 11 

The ratings of the specific structured activities at the retreat indicate 
that nearly all participants found each of them at least somewhat helpful* In 
general, the most highly rated events were panel discussions featuring the GAPs* 

Cements on the retreat evaluations included a statement from a student who 

felt the retreat helped clarify her thinking: 

"I came here very, very confused and as of today, I feel like I actually 
know where I've come from* what 1 want, and at least have some direction 
as to where I'm headed* 1 ' 

Other students indicated they had been encouraged to pursue 'previous plans i 
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"Most important, this workshop encouraged me in my present direction 
knowing myself, really understanding my needs and goals 

"I now feel I have the incentive to go and start in cht direction I wanted 
to go in, but never had the guts to do because 1 Celt the decision was 
too large and permanent for me to make,' 1 



Evaluations of other specific programs indicated additional effects. In the 
evaluation of the evening workshop on the two-career family held in April, 1976 
(see Appendix D) , the majority of both woman and men students indicated they 
obtained some or much more information about the problems and possible solutions 
for the two^carear family. About half of the men students and the majority of 
tn** woman students indicated they felt the program had affected their attitude 
regarding Che desirability of the two-career family* In the evaluation of the 
Assertiveness Training Workshop held in January * 1976 f nearly all students indi- 
cated at least some changes in their thinking and a majority at laast some change 
in behavior as a result of the workshop. Those students who were initially least 
assertive reported the most change in thinking and behavior, % (For the oompleta 
report on this workshop, see Appendix E s ) 

Comments written by students who attended top programs, visited CAPs at 
work or completed internships arranged by CAPs mentioned learning mora about 
career options* about specific careers, about how women balance home life and 
careers, and about how career women have handled the various problems that arise. 

In summary, the majority of the students who participated in CAP programs or 
utilized the services of the Career Counselor appear to have found them helpful, 
and to have felt they had some impact on them. Many of the changes described by 
students were in areas that one would not necessarily expect to see reflected 
in immediate post-baccalaureate employment, such as changes in assertiveness or 
in perceptions of alternative life-styles, In addition, few students indicated 
that the program caused them to make a decision they might not otherwise have 
made, although statements that they felt encouraged were common. Thus it is not 
entirely inconsistent that the students could perceive these programs as having 
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an impact on. them, and at the same time differ very litcle in occupation from 
their classmates ot from 1975 women graduates of Sc. Olaf and 11 ACM colleges. 

That the impact of these programs for most participants was probably in some 
area other than career decision or job search is supported by the description of 
their job search given by program participants on the follow-up questionnaire. Ta^ 
ble 8 presents the assistance in finding work reported by those respondents whose 
primary occupation was employment* Although we do not know how many actually sought 
such assistance, a majority (64.6%) indicated they received no assistance in finding 
or choosing their work from Career Planning and Placement or the CAP* A contribut- 
ing factor to this independence in finding or choosing work may have been the number 
of students (60,9%) who limited their job search Co a specific geographical area. 

For a small group of participants, however i these programs clearly had an 
effect on their job choice or search* 

Comments written by students on the follow-up questionnaire illustrated the 
types of unmet needs that may have caused the programs to have less effect on 
some students than on others* Most of these coraaents could be summarised into 
four general suggestions for career planning and placement services at St* Olaf: 
1) try to reach students earlier in their college careers; 2) expand the ser- 
vices to students interested in areas other chan teaching* nursing, and business; 
3) offer more direct help; and 4) help students deal with issues relating to 
careers and the liberal arts* Exampleg of such comments follow: 
1* Need for earlie r contact 

"Found the office was happy to offer guidance and assistance when 
called upon. Would have been helpful to me had I visited them earlier* 
Perhaps more in-depth counseling and workshops should be directed at 
Freshman/ Sophomore years , ff 

"I do^t know how s but try to make people aware early in their college 
careers that they should eicher think seriously about a specific field 
or elsa be satisfied with a good liberal arts degree that won f t guaran- 
tee theoa a job, I think it occurs to many students too late,' 1 

"Need to start earlier in college career " more emphasis on life- 
planning as opposed to job searching. ff 



Table 8 
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DESCRIPTION OP JOB HUNT BY PROGRAM PARTICIPANTS 
WHOSE PRIMARY OCCUPATION HAS EMPLOYMENT 

Assistance in Finding Job ; 

a I 

Learned about opening through Career Planning 5 7*7 A 

and Placement or CAP 

Learned about opening through contact or lead 3 4.6 

from Career Planning and Flacemunt or CAP 

Learned how to find a job from Career Planning 14 21*5 
and Placement or CAP 

Learned about availability o£ this type of work 2 3.1 
from Career Planning and Placement or CAP 

Used a placement file in securing job 14 21.5 

Received no assistance in finding or choosing 42 64*6 
this work from Career Planning and Placement 
or CAP 



Limited the Geog raphical Area In Which 
Willing to Work: 





n 


k 


Yes 


39 


60.9 


No 


25 


39.1 


Tocal 


64 


100.0 



Areas of Limitation - 

n % 

Hinneapolii/St. Paul 17 43,6 

Other specific city or town 10 25.6 

Total specific city 27 69-2 

Midwesc 5 12,8 

Two or more areas 7 17*9 

Total limited search 39 99,9 

percentages add up to more than 100% because some respondents selected 
mora than one alternative. 
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Need for earlier contact, cone. 

"When I was at St* Olaf there were very few organised programs that 1 
knew about from the Career Office, I am not familiar with your current 
program, but I would hope that you are trying to involve students in 
their freshman year in thinking about career direction — and that you 
follow through with specific programs designed to help students during 
each successive year instead of waiting for students to come to you 
during their senior year." 

Expand, service to students, in teres ted in areas, other than taachigg^ 
nurs ing, business 

"There is a need for much caore information and presentations for stu- 
dents majoring in psychology, family studies, sociology, etc," 

"It seems the Career Office provides a great deal of help and infor- 
mation for those in business or teaching majors and very little for 
the many in social service. " 

''St. Olaf career office seems too geared towards helping the nursing, 
teaching, and business students — there are other students with 
other majors 

M t believe it could have been more helpful if a wider variety of 
agencies or companies could have interviewed (or even spoken) on cam-" 
pus* These really only aided education or business -economics majors*' 1 

"More should be done with the actual method of looking for a job. 
Especial ly with jobs that require some type of portfolio (i,e. writers 
mtid artists) , fJ 

Heed for mg^f _^jrect help 

"X was not helped to find the type of jobs available and didn't know 
where to start nyself, Phone calls, letters, etc, , are more helpful 
than sending me to the files to look for folders on jobs I would be in- 
terested in which didn r t exist, 11 

"Offer more concrete help « specific career opportunities that apply 
to a particular major* Instead of saying 'Well, you could do something 
with statistics, 1 offer some real-life examples of how various compa- 
nies use statisticians ; suggest exactly where a person could find more 
information. * , • If an Office of Career Planning and Placement 
can't help show what we can do with a particular major, who can? Pro- 
fessors, friends, parents 5 acquaintances don't know*" 

Hilp with issues related to careers and the liberal arts 

"All undergraduate work need not be totally 'relevant' to one's future 
job, and yet one should be aware of courses that will contribute to 
being a desirable employee in one's field. Is there any way your 
office could impress on undergrads the necessity of such a balance?" 

"Wore needs to be done in the area of alternative thinking, the 
1 accepted' occupations receive undue emphasis," 




tf Help the Liberal arts graduate to more sharply define carter goals 
« St, Qlaf (in many majors) is not specifically career-oriented, so 
the task to the student is to focus his interests/major in a career 
direction. ,f 

Impact p§ j^e ^og_gM_jag_P_e revived by Career Advisory Panelists 

The evaluation forms completed by the GAPs after specific activities (for 
g sample form, see Appendix B) indicate that their goals for given activities 
were frequently to provide moral support to students and serve as role models 
as well as to provide them with information. CAEs generally felt that these 
goals were accomplished, which is consistent with the student response described 
above * 

Eight of the ten Career Advisory Panelists also completed a final evaluation 
questionnaire.. (For a copy of this questionnaire i see Appendix B ) . In the first 
part of this questionnaire 5 CAPs were presented with a list of goals for the 
panel which had bean prepared by the Mellon Grant Planning Team in August, 1975. 
Panelists were asked to indicate the extent to which they felt each goal had 
been accomplished * Thair responses are presented in Table 9. The objectives 
which the CAPs felt were beat accomplished (a majority indicating they were at 
least "adequately" accomplished) were* to help students becotQe acquainted with 
women who have pursued diverse careers, to inform students and faculty of che 
range of employment potential in their own and related fields, Bxid to provide 
st dents with models of, and help them consider the joys and problems of, dif- 
ferent life-styles* The other objectives were felt by the majority of the CAPs 
to have been accomplished at least somewhat. Two of the panelists indicated that 
they felt they did fairly well in meeting these objectives for those students 
with whom they had contact, but they rated achievement of the goals low because 
only a minority or the student body was affected by the program* One of the 
panelists added that she felt that the goals would also have been better met if 
they had had more continued eoncacts with students rather than one* time-only 



Table 9 

RATING OF GOAL ACCQ^LISffiffiNT BY CAREER ADVISORY PANELISTS 
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Goal 



l s To establish and develop an ongoing relation- 
ship with SC. Glaf College students and 
faculty and administration, 

2, To help our students become acquainted with 
women who have pursued diverse careers f 
Including those not traditionally con- 
sidered by women* 

3* To Inform students and faculty of the range 
of employment potential in your own and 
related fields • 

4* To Inform students and faculty of the kinds 
of education and training needed by people 
in your field, and of how and where they 
may be pursued* 

5, To help students understand and prepare to 
cope with the forms of prejudice they may 
encounter because of seK- stereo typing ia 
different fields, 

6, To provide students with models of different 
life-styles of career women, and to help 
students consider the joys arid problems of 
these — marriage and non-marriage* childrtn 
and no children; different combinations and 
chronologies of education, family and 
career* 

7, To help locate for students possible Intern- 
ship or field work opportunities in your 
field so that they can explore different 
careers . 

8* To play a part in faculty development by 
helping faculty to observe and understand 
the varied world of careers and women 1 s 
• participation in this world, 



Extent to Which Accomplished 



Thar- Ade- Some-* Not At 
oughly quately what All 
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meetings. In general, the panelists tended Co feel they met chair objectives 
for specific programs s but were less confident of their impact on the college as 
a whole* 

When asked to list which programs, meetings, speeches s retreats s visits, or 
other activities they felt ^ere caoit valuable in helping chem achieve these 
goals , the activity most often lis ted was career planning retreats. Also listed 
were meetings with classes 9 internships * panel discussions, student visits to 
the place of work, the Two-Career Family Symposium, the on-campus orientation 
ra treat at the beginning of the program, the program for faculty on "Business and 
the Liberal Arts Graduate s n the meeting with faculty on "The Politics of the 
Arts," the meeting with administrators on "Women in Careers , ,f and individual meet- 
ings with students* One panelist commented that in general, the longer sessions 
with larger groups were the most effective, 

A variety of suggestions were made in response to a question about the coordi- 
nation of panelist activities and whether the best use was made of their know- 
ledge, skills, and interests in furthering the program's goals* These sugges- 
tions included the following i more use could have baen made of panelists ; panel- 
ists might h.?ve been able to relate to more people if programs had been planned 
to allow GAPs to address broader topics; aarlier exposure to faculty and adminis- 
tration might have generated faster ac^ptance of the program. More inter- 
actions between panelists and persons responsible for curriculum and policy, more 
unstructured tisae at retreats, and more sessions as a panel were also suggested. 

Suggestions for programs or activities which they felt were important to 
continue or initiate included career planning retreats s internships, 1 forum* type 
activities f programs to sensitive faculty and administrators about the opportuni- 
ties available to women and obstacles to women, making role models available , and 
programs to bridge the gap between academia and Che world of work, such as visits 
by industry representatives to classes* 
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Several panelists felt that being a 'CAP assisted them in value clarifica- 
tion and goal setting. The panel members became friends and formed s support 
group, as well as providing each other with insights and information about 
career choice* One panelist also felt that St, Olaf students and program admin^ 
istrators had sewed as a support group for her, As a group, they found being on 
the panel a rewarding experience and encouraged the college to continue the CAP 
program in soma form. 

Conclusion 

Considering together the occupational data on program participants , the 
students 1 perception of the impact of the program, and the Career Advisory Panel- 
ists 1 perception of the impact of the program* it appears the the Career Counselor 
and the CAPs had some effect on nearly all students who used their services and 
a great impact on a few. Just as it is unrealistic to assume that these programs 
could have served every student, It is also unrealistic to assume they would 
have a large effect on every person contacted. To have some effect on many and 
much effect on a few is ^hat eould reasonably be expected of such a program, and 
it is what the evidence indicates was accomplished* 
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APPENDIX A 

SAMPLE QUESTIONNAIRE: CAREER PLANNING 
AND PUCQffiNT FOLLOW-UP SURVEY 



?0 



; =-* CAREER PLANH1HG AKD fUeSEHY rOLLSW-U? QUESTIONNAIRE 26 

:i. Wh*a did ysy grsdueCe fres SE* Olei? _- ____ 

( mooch) (year) 

2, Majof(»)i - - 



3* Are you now atcendiflf school? 

1 Yes, £ull-tiiae 

2 Yes f par£-ti«e 

3 Ho 

a) If a, studane, please write iaj trggram sr subject: ^ 

Degree sought; 



4* Ate yqu nov ^splayed? 
L Yea, full -tine 

2 Yes* parr^tijae 

3 Ho (If ^q, skit? eo auagCign _S . on Che ocher side Of Ehe page.) 

a) If ia^loy«i( please ^rite Lai Job title: 

firm of aiasey; 



Major respo&Sibilicies; ^_ 



b) 


If 


alloyed, 


ipprsxiiLactiy what percentage of che parsoas 


doiag 




havt ac laast the B,A* degree? 






1 


100% 








2 










3 


5Q-74* * 








4 


25 -4 ft 








5 


0-15% 






a) 


If 


tmployed, 


appraKi^aceLy what pereeac&gt of che parsons 


doing 




ire wornes? 








1 


L00% 








2 


75-99* 


• 






3 


5Q-?4£ 








4 


25 -4ft 








5 


0-25% 






d) 


If 


alloyed, 


whaE is the relationship beCvats your work and your 




1 


Ho relationship 






2 


Some re la 


ticmship; bj/ mjor helped SJe qualify for chis 


*jerk 




3 


A |,A* is 


sy ^ajor wis required for ehif work 






If 


eeipioyedj 


how satisfied are you with yaur aurreac jab? 






I 


Extreme ly 


satis fled 






2 


Satisfied 








3 


iomewhat ; 


sacisf isd 





4 Dissatisfied 

5 So^evha C dissatisfied 

6 I^tresely dissacisf lad 

f) If asployed, which si the folioying apfLy CO your turrenc job? (Circle as siaey as applet) 

1 I learned about the opening through Sc* Qiaf 's Qffiae or Career ?lauatflg and Placement or a 
Carter Advisory Paaelisc* 

2 I learned about the □paainf through a ^oaract or lead I lot frosa the Office of Career planning and 
Flaoesieflt off a Carter Advisory Panelist. 

3 I leaded how to find a job from cha Office of Carter Flatming asd pUcesseat or a Carter Advisory ?^aa] isc. 

4 I Learned about Che availability oi this type of werte front she Office of Career fUnaiag Arid fUe^at 
or a Career Advisory Panelise* 

5 I used a placecear fila in securing this job- 

6 I rtciivsd no assistance ia finding ar chaos ing this work from the Offiiea; of Career Planning and 
Plaeesent or a Career Advisory Panelist, 



71 



ERIC 



27 



S v t£ you are employed of locking for work, did you lisle she geographical area is which you werg willing go work? 

1 Yes 

2 Mo 

ft) If yes, £§ vh*C area(s) did you UrnAE year search? ^^^^ _ 



&• if you are aot aow working or §oiog so school, which of ths followiag best describes your sicuacioo? 

1 £ n looking for e^loymefii, 

2 t am caking time off Co decide what £ ^ant to da, 

3 I am doing iO^eChiiii Ills* (specify; -_ - _-_ - ' -■— - — -- ^^-^ 

1* %"har ls v our long-Cer^ career goal? *___ ___ ________ .. . 



1, which of the following best describes the relationship between your curreut occupaGion and your long*ter^ career goal? 
(Circle as m&fxy as apply,} 

1 I am acteadiag school to prepare for ic. 

2 X .im working at a job which will lead co U, 

3 I as working at a temporary job and intend co paries career goal later. 
A I am working at a tisiporary job while I d*jCAd4 <K "?y career goal. 

5 I am looking for work which will eventually 1©_J 4 darter loal* 

6 There is ao relation between mf current emv#s4tlQK aad long -carta career goal, 

7 I don't have a loag-ter^ career goal. • 
$ Other (specify: -_ . . _ ) 

9* Sow satisfied are you wtch your current carter diretiCloQ? 

1 Extremely satisfied 

2 Satisfied 

3 Somewhae satis f ltd 

6 Somewhat dissatisfied 

5 DissaeisfUd 

6 Extremely disgaci^fled 

3, Listed below art some #f the programs ^rid services spotf3Cfe ? 4 by the CJfflcg a£ Career Plaafiing and placement* F^r each 
that you attended or u^ed, please tndicace its helpfulness you La sakie^ plans or decisions for the future* 



Helpfulness in Making 
or Decisions for the f 


£lani 

u rure. 








V g ry S sets wha t 
Heloful Meioful 


Of 
Little 

J§_yj__ 


Did Hoe 
Aktaad 
• Or gsa_ 




Ptfpg rasas.. and Services 




1 I 


3 


4 


o 


Career planning retreat 




I 2 


3 


4 


b) 


Inform^ionai programs laaturing one or mors Career Advisory 


Panelists 


I 2 


3 


4 


e> 


Other informational programs 




t 2 


3 


4 


a) 


Individual isteractioa with one or sore Career Advisory Panel 


sits 


L 2 


3 


4 


■) 


Personal csnJultacioa wich carter cguasalor 




i 2 


3 


4 


£) 


"Information inarching" method of decif ioa'Q^king 





Do you feel any of "he above services opened your options of changed your pirsp^eci^ej! 

1 Yes, definitely 

2 Yes, sosewhast 

3 Ho 

If yes, please explain; 



« Are chert iay ways ia whttfh the Office of Career fianatoi to4 Plice^eat c^uld have helped you in your dec! sioe-gakiag 
or Job sgarahinis but di^ ^iot? 



Any 3Eher ^o^encsf 




Fleaae ra^um CO: 



Office of iducacianal Research 
SC. OUf ColUgi 
Norehc ield ( MN 5105 7 

3/73 



APPENDIX B 
SAMPLE EVALUATION FORMS 
FOR SPECIFIC ACTIVITIES 
AND FINAL EVALUATION, 
CAREER ADVISORY PANELISTS 



Activity i 
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Date- " 

Career Advisory Panelist: _______^^ 

Listed below are some of the general goals suggested for our "Women in Car^rg ,f program, 
Please check the ones that were your goals for this activity, and List Amy additional 
goals you had in mind* (Flease check a goal even if you were only concerned with a part 
of it*) 

A* Students (women and men) 

Inform them about a oareer or careers s including: 

a. Kind of education and/ or training needed* 

b, How to pursue the required education* 

a* Employment potential in the career area. 

___„. Help them understand and be prepared to cope with prejudice because of sex 
stereotyping in the career world. 

_ Help them become aware of problems and possibilities regarding marriage and 
children, and different chronologies of education, family and career. 

_ Help them to not underestimate their abilities, to not accept negative 
estimates of their potential. 

Help them become receptive to new possibilitiei of roles for men and women, 
_ Oeher(s) : _ .. .. __ ___ . 



B« Faculty and/or Administrators 

__^_^^ Help them learn more about women's participation in the world' of careers and 
to have flexible perceptions of women's careers, 

- Help them learn more about possible careers for students majoring in their 
iubjeot. 

t Influence them to have equally high expectations of male and lemale students, 
especially in the sciences, 

_______ ^ Help them to become aware of: 

a. The reality of changing roles , 

b. The complex issues raised by changing roles, 

c. The problem of women students, 
d* The potential of women students, 

. Other (s) : ___ __ HB _^™^»^_= 



C* Other goals 



2. What do you feel was accomplished in this session? 



3* Is there something you wish you had done differently? If so 3 how might you have 
done it? 



I* Was there something in the arrangements or format that you wish had been different? 
iOj what would have been better? 



u Other comments* recommendations: 



I; EVALUATION FORM 

CAREER ADVISORY PANELIST ACTIVITIES 

Activity: m 

" Data: __________ 

Career Advisory Panelist: _ 

1 • What was your main goal in this activity? 



2, To what extent do you feel this goal was accomplished 1 



3- Was there something about this activity you wish had been different? If so, what 
would have been better? 
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FINAL EVALUATION 
CAREER ADVISORY PANEL 
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Name: 



Listed below are the goals of the Career Advisory Panel prepared by the Mellon Grant Plan* 
ning Teas in August, 1975, Please indicate the extent to which you feel you have accom- 
plished each goal by circling the number corresponding to your response s adding comments 
whan appropriate, 



; Extent to Which Acco ^llshed : 

Thoroughly Adequately Somewhat Not at All 

1 2 3 4 

Coraents t 



COTnents 



CotSHaents : 



Comments : 



Comments : 



GoMents : 



1 

Cotssents : 



Goal 



1, Tq establish and develop an ongoing relati< 
ship with St, Olaf College students and 
faculty and administration. 



To help our students become acquainted witl 
woMn who have pursued diverse careers, in- 
cluding those not traditionally considered 
by women. 



To inform students and faculty of the ratigi 
of employment potential in your own and 
related fields* 



4. To inform students and faculty of the kinds 
of education and training needed by people 
in your field , and of how and where they 
may be pursued* 



5, To heLp students understand and prepare to 
oope with the forms of prejudice they may 
encounter because of sex-stereotyping in 
different fields, 



6* To provide students with models of differeri 
life-styles of career womettj and to help 
students consider the joys and problems ot 
these « marriage and non-^marriage; cbildre 
and no children; different combinations and 
chronologies of education, family and 
eareer , 

7, To help locate for students possible intern 
ship or field work opportunities in your 
field, so that they can explore different 
careers. 



Comments : 



ERIC 



To play a part in faculty development by 
helping faculty to observe and understand 
the varied world of careers and women's 
participation in this world. 
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Z> Which programs, meetings , speeches s retreats, visits or other activities do you think 
were most Valuable in helping you achieve these goals? 



How effective was the coordination of panelist activities? po you feel that the programs 
and activities in which you participated m&im the best us^ s£ your knowledge^ skills 7 and 
interests in furthering the goals of the Mellon grant program? 



Do you have suggestions of specific programs or activities which you feel are' important to 
continue or initiate as we continue our work in the area of women and careers? 



# Do you feel that being a Career Advisory Panelist has had any effect on your own personal 
or career development? If so, please explain. 



Other cotBttuancs or thoughts you'd like to share? 



May, 1978 




APPENDIX C 

EVALUATION OF CAREER 
PLANNING RETREATS 




EVALUATION 
CAM El FLAMING RffTWAT 



; 1. tea*' 4 b«Le-= -C>- «~Jaf aeelvtett* dc she relfiaE, Fleaae race each aceordLag to how hftlpfuL £e vas to you by 
cirClUtte v^-^'-'-tf irt Che appropfiiCi column* 

V«C Jtaaswhat Of Little 

Haj^cut Ha la fui Or Jfo Help Saturday : 

1 2 3 a, Keynote address; "Grtai Expectations; le's a Different Scene" 

1 2 3 b* faael discussion; "Career/Life Options" 

i 2 5 JsfilL group Workshop a on lifelines 

Sunday! 

12 3 d* Sp**chi "Goilags — Fotf What 11 

1 2 3 a* Panel Discussion i r 'D*cis ion- Making fee College r ^o«en" 

12 3 £* SsalL group workshops ©a decis ion-making 

1, tinted below are the t^o main objectivsii of this retreat, Please iadicatf* the amount of progress you gael you have 
gads on each* by circling the appropriate number. 

Much 5mm Li Erie Of 

1*3 a* Becomiag aware of the career/life opeions open to you* and the 

i^licatioas of various choices* 

12 3 b, Developing good decisionmaking skills, 

3. to what e££ene do you: feel you hays changed any of your perceptions abouc ehe various ii£# styles available Co yoce; 
(single, ciacrled with children, siar^ied without: children, e: C ,) 4S 4 result of this retreat? 
______ L- To i great extent 

n __^ = _ i# Somewhat 

.._______ 3, Littlei or not at all 

you Id you briefly describe; thfs£ change if -• 



4, What wag ehe most i^oreaee thing you learned at the retreat? 



5f afhat about: the regress could save ieen roved? 



i. Do you hav? any suggestion j of what should be included in the follo^-un seeciag? 



Qiitcm of Educational Sesearsh 
Occobar, 1975 
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EVALUATION 
WRIER FLANKING HSmiAT 

1, bflUw are She Mjor acciviSiei S£ ehe rgcraac, Please C&Ci «&eh aq«rrdiag eo how helpful is waa S3 you by 
circling she number in she appropriaee eoiuoiw 

Very Somewhat Of Liccie 

Hgl^jluJL Helpful 0^_Ho_Hjg_Io ja^rjay : 

i 2 3 a. Keynoca address: "Direction - Values - Causer" 

12 3 b* fanel discussion; ''Causer/ Llie Gpeioos aad RaaliEief" 

L 2 3 Small irsus vorkiha_si* "Where Do % Go From H^rt?" 

12 3 d. Presentation: "If Ystt Havi* lt t Uae Is" 

Sun day ; 

12 3 e* Panel Discussion; "Hera Do Ysu Taka Aeeioa! ,f 

L 2 3 f* imaLL group workahofs m dmclmim^mMtLt 

2, Lis cad below are she gvo saia objectives of Shis recreat, flease tndisaeii she aaounc of progress you fg_l '/au have 
ssadii oa €ach» by oirciinf she appropriate number. 

Much Some Lie tie Or 

progress progress JPtogresj 

12 3 a* Secoming aware of earter/llfi opt-lons and realities* 

12 3 b. Gaining insight ifiso saif * values , skilli* aisees, iatiresti. 

gseperiences . 

t 2 3 a* Develop lag deeisioa^saietrig skills , 

3 p. to what exeeae do you feel you have changed any of your psrcaosl^ns aboac £he various life styles aval lab U women 
(single, married vich children, oarriid wichouc children, esc) as a fatal £ of ehis recreael 

1* To a graaE extent 

________ 2« Somewhat 

_______ 3* Little or nor as all 

Would you briefly describe these changes f if any? 



4, What was she taost imporsaar shiag you teamed as she reereat? 



3, What about she retreat aould have been i^roved? 



;e Educational Reseac-h 
October, i?77 
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Listed below art the major activities of the workshop* Please rata each according to 
how helpful it was to you by circling th% n-imber in the appropriate column, 

Vary Somewhat Of Little 
Helpful Helpful Or No Help. 

1 2 3 a, Panel Discussion. "What's Out There For Us? M 

1 2 3 b. Presentation: !, Can She Type? 0 

1 2 3 c. Trioing: Skill Identification 

1 2 3 d, Panel Discussion: "How Can 1 Make the Most 

of My St, Olaf EKperience? ,, 

1 2 3 e, Panel Discussion: 11 Career /Husband/Children 11 

Listed below are the three main objectives of this workshop, Please indicate the 
amount of progress you feel you have made on each, by circling the appropriate number, 

Much Some Little Or 

Pr o%res s Progress No Progress 

I 2 3 a* Becoming aware of life/career options* 

1 2 3 b* Gaining insight into self — skills — 

interests — experiences * 

1 2 3 c* Beginning life/career planning. 

To what extent do you feel you have changed any of your perceptions about the various 
life styles available to women (single! married with children, married without 
children, etc) as a result oE this workshop? 

1* To a great extent 
m 2, Somewhat 

3. Little or not at all 



Would you briefly describe thtie changes, if any? 



What was the most important thing you learned at the workshop? 



What about the workshop could have been improved? 



Cateeff Planning and Placement 
April, 1978 

(Retyped with corrections f 6/78) 



3TUDENT RESPONSE TO 
CAREER PANNING RETREAT 
OCTOBER, 1976 



38 



Rating of major activities : 

a* Panel Discussion: 

"Career/Life Options" 

b. Panel Discussion: 
"Decision^making for 
Collage taan" 

c. Small Group- 
Dee is ion-making 

d« 'Small Group- 
Lifelines 

e« Speeches, 

Combined percentage 



Vary 
Helpful 

93% 

82% 



74% 



64% 



50% 



Somewhat 
Helpful 

7% 

19% 



26% 



32% 



43% 



Of Little 
Or No Help 



4% 



7% 



Progress toward objectives : 

a* Awareness of Career/Life 
Options 

b s Developing decision- 
making skills 



Much Some 
Progress Progre ss 



81% 



44% 



15% 



56% 



Little Or 
No Progress 

4% 



3* Change in perceptions regarding life 
styles available to women: 



Great 
Extent 

39% 



Somewhat 
43% 



Little Or 
Not at All 

18% 



Some _ Commen t s : 

"Best thing that happened since I've been at St, Qlafl" 
"Began thinking of options not previously considered" 
"Saw problems as being' more manageable" 



,0 o 



STUD EOT RESPONSE TO 
CAREER FLAMING RETREAT 
SEPTEMBER, 1977 
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Racing of major activities: 



Keynote Address ■ 
Values - Career' 



"Direction - 



Panel Discussion: ,f Career/Lif e 
Options and Realities'* 

Small Group Workshops: "Where 
DO I Go From Here?" 



d. 



Presentation : 
Use It!" 



"If You Have It, 



Panel Discussion: 
You Take Action?" 



"How Do 



Progress toward objectives: 

a. Awareness of career/life - 
options and realities 

b. Insight into self: values , skills, 
asset? f interests, experiences 

c . Developing dec is ion-making sl'ill 



Very 
Helpful 



40% 
73% 
48% 
50% 
50% 

Much 
Progress 

50% 

47% 

22% 



Somewhat 
Help f t 

50% 

27% 

38% 

39% 

42% 

Some 
Progress 

42% 

49% 

64% 



Of Little 
Or No Help 

10% 



4% 
11% 
87. 



Little Or 
go Jrpgr e s s 



8% 



4% 



14% 



Changes in perceptions regarding life 
styles available to women: 



Great 
7;-. tent 

12% 



Somewhat 
65% 



Little Or 
Not at All 

23% 



Some_ Comments : 

"1 came here vary, very confused and as of today, I feel like I actually know where I've 
come from, what I want , and at least have srme direction as to where I'm headed-" 

"I began to consider, for the first time really* single life as an option rather than 
something I h^ve no choice about," 

"If nothing else , I got a chance to put myself realistically into the life situation, 
and I feel my perceptions as a result were challenged out of their 'dream world, 1 The 
options all were seen as viable options, and the importance of personal decision really 
made an impression on me#" 

"I guess I'll just admit here that I came with somewhat of a pessimistic attitude and 
have been nothing but overwhelmed with the positive encouragement I have received 
here, I carna with few expectations so it's hard to imagine improvements, I guess 
more time is the only real improvement that could be made, but that is difficult to 
find," 



8i 



5J 
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Student: Comments on Career Planning Retreat, September, 1977, cant. 



lf I can't think of anything, It was great and I'm glad 1 1 took the risk,' branched 
out and came. Thanks for the eye opener , M 

"I think that all the workshops on values s future speculation, etc* were helpful in 
getting me to realize the importance of knowing myself, I don't feel, though , that 
1 have been able in this big group setting to really sit down and look at me. That 
will come now in the days and weeks to come* What was most encouraging, helpful and, 
yes, exciting, was listening to these 'successful' women, their problems, frustrations, 
etc, I feel that I've benefitted most from their experience and willingness to share 
that # I can say, 'she solved that problem in a way I'd never have come up with*' T 
can honestly say that 1 leave optimistically and excited* The future looks like an 
ever-shifting kaleidoscope of opportunities which I can, if I am aware of myself and 
the many 'helps' available to me, either grasp or let go by, thus shaping a truly 
fulfilling and happy life." 



STUDENT RESPONSE TO 
CAREER PLANNING WORKSHOP 
APRIL, 1978 
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1* Rating of major activities; 



c s 



Pane 1 Di s cu s s ion : 
There For Us? 1 ' 



'What's Out 



Presentation: "Can She Type?" 
Trioing ; Skill Identification 

Panel: "Make the Most of 
St. Olaf Experience" 

Panel : "Career /Husband/Children" 



Very 
Helpful 

90% 

49% 
30% 
80% 

80% 



Somewhat 
Helpful 

10% 

51% 
49% 
20% 

20% 



0£ Little 
Or No Help 



1% 



Progress toward objectives: 

a* Awareness of life/career options 

h- Self insight: skills , interests , 
experiences 

c. Beginning life/career planning 



Much 
Progress 

50% 
49% 

49% 



borne 
grojiress 

49% 
51% 

51% 



Little Or 
No Progre-ss 

1% 



3* Changes in peremptions regarding life 
styles available to women: 



Great 
Extent 

15% 



Somewhat 



75% 



Little Or 
Not at All 

10% 



Some Comments : 

"Most important, this workshop encouraged me in my present direction- -knowing myself, 
really understanding my needs and goals," 

"Helped affirm a belief I had held previous ly--one must work out career and life- 
Style questions to suit one's self and the people around one, not according to what 
is 'socially acceptable* 1 " 

"I now feel I have the incentive to go and jirart in the direction I wanted to go in* 
t it never had the guts to do because I felt the decision was too large and permanent 
for me to make*" 

"* * . important to see various areas in which these women had become successful and 
to see their healthy attitudes toward making mistakes and learning from those mis- 
takes to improve their careers and lives," 
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APPENDIX D 

EVALUATION OF THE TOO- CAREER 
FAMILY PROGRAM 
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TWO-CARISL FAMILY PROS RAH 43 
in order to help evaluate this program, we would ippr.eUM your answers to the following question. _ 

1. Reunion to Sc. Qlafi 
. St. QUI student 

_-_ St. QUI teacher, administrator or staff 

Spouse of it, Qlaf teaeher 8 administrator or staff 
Other 

2* Class (students only) 
_ _ Freshman 
_ _ Sophomore 
_ _. Junior 
.__ Senior 

3* Sex 

________ Hale 

__. Female 



What previous contact have you had with two-career families? 

_____ None 

^ — Have known some but have never discussed chair situation with them 

_____ Have had discussions previously with two-career families about "cheir situation 

— — _ parents bach have careers 

_ Both my spouse and I have careers 

What was the topic of your discussion session? 

~— S^i!^ e *P* ce " lQns _ Child care - school agi! 

2! "T >™ auc V — Houwhold re,po n .. ibllUIe, 

. Strain and satisfaction on individual level Social obligations 

Geographical mobility ~~~ ,„_, „ . *, _ " ~ 

~ Child care - pruschoel — lwtm and «> u =«l«a«l aiffiraneUl 

^.«r«r h SSyf h8d ""^ ""^ ** oblm * nd al » r nativ, solutions for the 

______ Nona 

" Vary little 

. Some t 

" A lot 

eX ^ nC Chi3 P c °3 r _» P cov ' - with «m informaeion about the problems and possible 
■w_aclon_ for che two-careeE family? pos -- ie 

Hone 

______ Uttle 

_____ Soma * 
. Much 

S^Sffailyl ^ Pr0graS ^ ^ ° n * W '" Uud * .«-i«billcy of the 

_____ Nona 
\_ Li C £.'!<_ 
_ ___ Some 
Much 

Wllflh l f df2Lf?i[f in > b€ ^ d _ iCrib€S jouc euwwe preference .igarding a two^career family! 
— _- 1 definitely prefer to be a member oi a rwo-career f.iaiiv. J 
____, I am not sure whether _ prefer to be in a two-career easily. 
___^ I definitely prefer eo be a member of a one-career f iuaily . 
_ 1 do not plan to marry. 



10. Would you ba interested In attending additional programs on the two-career family? 

______ Maybe 

___ ___ __ Probably nor 

11. If you would b» L, created in additional peograao, what Copies or formats would you suggest? 



It. Gome„_si 
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TWO-CAREER FAMILY PROGRAM 
FREQUENCY DISTRIBUTION FOR EACH QUESTION 
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Relation to St. Olaf 



Class (Students Only) 



St, Olaf student 

St. Olaf teacher , adminis- 
trator or staff 

Spouse of St, Olaf teacher 
administrator or staff 

Other 



Total 



n 

81 
8 

4 

2 

93 



Fr ashman 
Sophomor^ 
Junior 
Senior 



Total 



n 

20 
24 
21 
17 

82 



Sax 



Male 
Female 



Total 



n 

ai 
n 

93 



1 

23 
77 

100 



Previou s Contact With 
Two-Career Families 
(Some chose more than one) 

n 

None g 

Have known som^ but have 41 

never discussed situation 

Have had discussions with 20 

two-career families 

Both parents have careers 20 

Both my spouse and I have 10 

careers 



% 

10 

44 

22 

22 
11 



Amount of Thinking About 






Two-Career Family 






None 


n 

1 


% 

1 


Very litcle 


13 


14 


Some 


35 


38 


A lot 


44 


47 


Total 


93 


100 



None 
Little 
Some 
Much 



Amount of jn f c i: 
Provided by gtv 



Total 



a 

4 
14 
46 
27 

91 



%. 

4 

15 
51 
30 

100 



Program' s_ Efieec on Attitude 



f reference re- Two-Career Family 



None 
Litcle 
Some 
Much 



Total 



11 

To 


h 
11 


Prefer to be member cwo- 


n 

80 


S 
67 


18 


20 


career family 




35 


39 


Not sure prefer to be in 


28 


31 


27 


30 


two-career family 




90 


100 


Prefer to be member one- 
. career family 


2 


2 






Do not plan, Co marry 


_0 


_0 






Total 


90 


100 



Interest in Attending Additional Programs 
(All Participants) 



bably no. 



ERLC 



Total 



n 

65 
21 

_6 

n 



% 

71 

23 

10: 



Interest: In Attending Additional Programs 
(Students Only) 

n % 

Yea |b 74 

Maybe l6 20 

Probi.bly not 5 g 

Total H 100 

Office of Educational Research, April 1976 



FEHCUITACfcS OF STUDENTS KESI'GNIHHG TO IT SMS Utf SEX, ClASS, ANP I'RMVlOUS CWU "J WITH IWU-UAUKLK KANHIKS 









UlfttiS 






fUuviaiiH tloiitucc With 
Two-Car set t ami 1 ler. 


, r^. 

AH 


1 tuio 


n-15 


F tin tale 
n-66 


P* y stimuli 
n-20 




Junlur 


Senior 
n-17 


fro Known 
Contact ^£jy;ii 


PlycuiSiiU 

SlttiAtloil 

With Some 
r,M§ 


Bud; 
Par isncii 

Hays 

Careers 
nMB 


n-fll 


Have dfitiu aouy or a lut of 
pryvioiig thinking about twa- 
aiimer f atui ly . 


667, 


MX 


90% 




Bit 




507, 




?5% 


1001 


asi 


Obtained sums iji'miitli tiifor- 
iiMitiuii from progi'uui. 


67% 


H6Z 


051 


B7% 


90% 


m 


8B% 


eo% 


79% 


7B% 


ai% 


Esjiy i' 1 e U aumu of s lot 
tUmogM In &t tltuds «u caault 

Of JirngiOia, 


46% 


?B% 


ecu 




66% 




75% 


70% 


6*1% 


7B% 


72% 


fifjf Ltiitttiy piuft-r ths £WO^ 
vartittf futaily* 




641 


SOI 


50% 


65% 


66% 


.10% 


60% 


74% 


72% 


65% 



Ulfiey of Eduesiioiial Research, April 1971 
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Two-Career Family program f Frequency Distributions, p* 2 



46 

April, 1976 



Percentage of Stude nts "Definitely 
Preferring" Two-Careet Family 

Discussion Groups % 

Groups which included discussion 61 
of child care 

Groups with discussions other 70 
than child care 



* Percentage. _o_f_ ,_5_tu4en,ts _Who Would 
Gome to Additional programs. 



Class % 

Freshman 84 

Sophomore 67 

Junior 76 

Senior 71 



O 1 
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APIENDIX E 

EVALl&il ON OF ASSERTIVENESS 
TRAINING WORKSHOP 
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STUDENT EVALUATION OF 
ASSERTIVENESS TRAINING WORKSHOP 



Judy M- Richardson 
and 

Alice H* Thomas 
Office of Educational Research 
St* Olaf College 
March, 1976 
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On January 23-24, 1976, forty-four St* Olaf women attended an Assertiveness 
Training Workshop* * The workshop was sponsored by the He 1 L on Grant, "Woman in 
Careers: A Changing Persp6etive M and the St, Olaf Women's Studies Program. Be- 
fore the workshop, students were asked to complete n Tha College Self Expression 
Scale" ; the scores from this test were used as an initial measurement of asser- 
tivaness. A copy of this instrument is provided in Appendix III. In order to 
evaluate the workshop and determine its impact, a questionnaire was sent to 
each participant two weeks after it had taken place* A copy the question- 
naire can be found in Appendix I. Thirty-one of the forty-four; were returned, 
a 70% rate of response. 

As s ar ti vanes s of Students Before the Worfegh'. * 
In "The College Self Expression Scale," the possible r.^ge of scores was 
0 (most asssrtiva) to 200 (least assertive)* The scores nf the 44 St* Olaf 
women attending the workshop were evenly distributed in a range of 46-148* 
For the purpose i this analysis , the scores of the students were divided into 
four equal groups- wLtth th-j Lirst quarter being the most assertive And the 
fourth quarter being the least assertive* The rate of return differed slightly 
for the four groups; 82% of those in the most assertive (first group) were re- 
turned; whereas on;, 7 $H% of the least assertive (fourth group) were returned* 
Thus, in this report , the initially more assertive women are slightly over- 
represented, 

Effectiveness of the Workshop in Producing 
Change in Thinking and Behavior 

Students were asked to describe any changes in their thinking since the 

workshop , and Lo indicate how significant they felt these changes, if any, were 

^the workshop was conducted by Dianne Johnson of Metropolitan Community College , 
hinneapolis • 



Co them. Of Khu respondents, 90,3% identified changes in their chinking and 
described them as "somewhat" (61. 3) or "quits' 1 (29*0%) significant, When 
responses to this question were analyzed by year in school, there were no 
differences between ihe four classes. When change in thinking was analyzed 
by assertiveness before the workshop, there was a definite pattern for the less 
assertive student to report more change in thinking than the more assertive 
student. Of those in the third and fourth groups (l4«r<5£ ; mernive) , 44,4% 
and 50.0%, respectively, identified changes r-bc- c pAc *e^i quite significant. 
Of those in the first and second groups (most assertive) , only 11*1% and 14,3%, 
respectively, identified changes they felt were quite significant* 

The students were also asked to describe any changes in their actions or 
behavior since the workshop, and to indicate how significant they felt these 
changes were to them. The respondents indicated somewhat less change in be- 
havior dnan they did in thinking; whereas 90.3% had identified changes i:. iheir 
thinking which they described as either somewhat or quite significant, only 
64.5% identified changes in their behavior which they described as either some- 
what or quite significant, tfhen responses to thif question were analyzed by 
year in school, the seniors seemed somewhat different from the other classes* 
Although 77,8% of the freshmen, 71.4% of the sophomores, and 100.0% of the 
juniors identified changes in their behavior which chey described as either 
somewhat or quite significant, only 30,0% of the seniors did so, 

As was the case with change in thinking, there waa & pattern cv 
less assertive student to report more change in behav^r than did tha more 
assertive student, Of those in the third and fourth groups (least assertive), 
88.9% and 83,3%, respectively, identified changes they felt were somewhat or 
quite significant, while only 55,5% and 28.6% of those in the first and second 



3 



51 



groups , respectively * did so. 



Overall Jleao^ioti to the Workshop and Attrition Rate 



On the basis of answers to all items, the questionnaires were classified 
into three categories of overall reaction to the workshops positives neutral , 
and negative. Of all respondents, 64*5% were classified as pt-^itive, 16, L% as 
neutral ? and 19.4% as negative. There was a definite pat tern for those who wer^ 
least assertive before the workshop to be more positive in their overall reac- 
tion- Of the fourth group (least assertive), 100% of the responses were 
classified as positive; of the third group, 88.9%; of the second group, 57,1%, 
and of the first group , only 22.2%. 

Because the workshop consisted of three sessions held over a two-day 
period, one of the indicators of a negative response was dropping out before 
it was over. Students were asked whether they missed any sessions, and, if so, 
why. Of all respondents , 64,5% attended all ^issions, 16,1% missed one or more 
because of a schedule conflict* and 19*4% missed one or more because they did 
not feel it worthwhile to attend all three. Deciding it not worthwhile to 
attend all three sessions was related to assertiveness before the workshop, 
Of the fir^t and second groups (most assertive) 33-3% and 28*6%, respectively, 
did not feel it worthwhile to attend all three sessions , whereas only 11.1% 
and none of the third and fourth groups, respectively, did so. 

Comments by the students who did not feel it was worthwhile to attend all 
the sessions are in Appendix II. In general, it appears that those students 
felt thiy had already dealt with the type of problems covered in the workshop 
and had resolved them to their satisfaction. They were at a different stage, 
concerned with how to cops, not with peers, but with those in authority. 

The comments by some of those students who attended all the sessions and 
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who experienced quit© significant changes are also £mm& loi 4ppaniiK It. thi 
sessions for these students wrere obviously quid helpful aaid one thiii cu^inc 
need of dealing with peers. 

Suronary 

In stmmiary, the workshop seen to have been iueeesstull iii eMi tirig the 
needs of tnost of Che women attending. Those rigeds ^/ira pEiefmliy in being 
assertive in situations with fairs * Changes la fchinJkirmg ail result of the 
workshop were relatively high fertile the changes in behs^loac wetp 1-ess marked. 
The student! who reported the most thinking and behavior cfcianfp arid the most 
satisfaction with the workshop, wars, in general, less assertive thaw, other*! 
in the group before the workshop. Those for wheo the workshop $m lesa "bene- 
fieial appeared to be at a different atagt in their dev^elopmsftt and wmtm con- 
cerned more about aisertiveness with thos% in author Aejr than ^ith peers * 
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APfEHDIX I . 53 

AS5E&TIVENESS TRAINING WLLOW-l/r QUEST X0NN.M M Self gxprosaton Scare* 

tn *ry<ef fco Help *vaUftatc3 An«d dtftudnlnc the iinpuce cf the AssercLvenous Training Workshop which you afceen<U4 
wo id £Lpprocl.rtt(y ye*ur brt<al tfuspousaa to Cha CoL lowing quuielom , PLease rciturn eo the Of flee o£ Sduca- ' 
clonal to* catch in the- ortclosoti unvolopo by February 13. 

L* i 3 ymw* Qiais f 2, Please check each of this sessions you attended* 

^ ~ Freshman _ Friday ntghe 

Sopitomor^ Saturday morning 

iPS ^ il Junior laeurday afternoon 

3* If you di,d ru>t ate C nt£ alX trxroe sessions, pleasa explain: 



^* IE you Hjxvg noc 4flO*J a.tiy e=hartge* in Cine way you feel or chink about: things since Che workshop, 
a) fernim a ct esc sib«^ theses ervangtg x 



b) PL^i^f LandL*5dt^K«w p igfiifLeant you. ffael chase changes are cio you? 

Sistnet/hat jiflnl£f ieanE 
Quicg ilBnLiicmic 

IE yoi* h^vt tioeicecd a *iy changes in your actions or behavior Unci the workshop, 
a) Pt^a#« <£ies s rib^ tfiii^ changes: 



h) PI «a5« Leidt cat ^ h*3w significant yoa feel these changes are to you: 
_ ^ Itueigrilf ft,ea^c 

So^iyriae algnificafic 

0 - 4}o you f fr el eh% va^kifcaep ^is vorth^hLle to you.? Why or yhy no€? 



7- If you hirve ^ugpasfcigisi o< w^ys the workshop might have baem proved, pLaaaa liic chesi: 



8* Cte? M^sancs, iUg^e^Ciarmii 



Titanic you for your help, 

foEi-wpr^spdon ic^ra U to -oisiit im tlio analysis a< the resulcai ie will noe he used eo identify 
<ur l^Jpotni*^ - - --- _ 7 
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APPENDIX II 
GQM&ffiNTS ON THE WORKSHOP 



A. CQTOaenta by Students Least Favorable to Workshop Sessions 

,f Ht seemed to be an introductory course, , * another session could have 
included applying for jobSj dealing with employers, etc," 

"The workshop was geared toward TOmen who had difficulty dealing tfith boy- 
friends 3 butcherSj etc, Not people like my boss, etc, People with power 
over 5 me and my life style are people I have difficulty dealing with 
assertively t ,f 

f, I f na conscious now about the difference between "agressive 11 and "assertive" 
but there have been no behavioral changes*' 1 
(fram an assertive student) 

"I 'm more conscious of how I behave- I consider more how my actions/ 
inactions might affect others, 11 (from an assertive student) 

"It dldr^c address my needs , , , it addressed, i thoughts more under- 
classmen needs - ff 

,f A^ more aware of situations that require assertiveness in myself and in 
ethers. Problems dealt with were those I had encountered several years 
ago, " 

B, COTnmen\ts by Students Most Favorable to Workshop Sessions 

M I am more aware of my responsibility in determining how to handle situatioms 
and better at being able to speak out when I feel it necessary, The change 
in nfy behavior and actions were quite significant and I feel good about it*' 1 

ff I Wm stopped saying !f we" when I mean to say "I", I'm able to stick up for 
ay self in confrontations with friends, without feeling "aggress ive* n 

,f Ic loreed me to think about why I act the way I do - admit it - and deal 
with it* The workshop came at a perfect time for me , .-I'd formed bad 
attitudes and was in an 11 intimidated" rut *■ but ara hot on the road to 
recovery . ,r 

"Before the class I used to feel uncomfortable when people attempted to 
manipulate or disregard iay rights* Now> however , I am able to identify 
exaatly what bothers me and how to deal with it^ that is, what action to 
taka or what ta say, n 

l? l feel I can be more assertive in situations nowj and realise, in general 5 
hosg to handle situations better, I don ! t act as non-assertive or aggressive 
as I did previousLy , , , rather than saying nothing or yelling, I talk mor% 
hooaatly. Very enjoyable experience, M 

ff I asi more aware of my non-assertive behaviors and I am better able to eval^ 
uats Its appropriateness, I f m somewhat more outspoken and less apologetic, !T 
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THE COLLEGE SELF EXPRESSION SCALE 

The fallowing iiwen to ty is designed to provide information about Che way 
in which you express yourself. Please mtmv&t the questions by putting the 
appropriate number In the space before the number, 

Aliroit AlMkys or Always - 0 

Usually - 1 

Sometimes 2 

Seldom - 3 

Naver Ha rely - 4 

tour ansvar should reflect ho*r you generally express yourself in the 
situation* 



1< Do you ignore it ^hen someone pushes in front of you in line? 

Vhen you decide that you no longer wish to date someone f do you have 
marked difficulty Culling the perion of your decision? 

3# Would you exchange a jarchase you discover to be faulty? 

If you decidUd to change your major to a field which your parents will not 
approve* &rould you have difficulty Celling them? 

Are you inclined to be over- apologetic? 

6* If you w'ere sEutiying lad if your roommate was making to much noise » 
~ would you ask him to rrop? 

__7. Is it difficult for you to cooipliment and praise others? 

If you are angry st your parents, can you tell them? 

9. Do you insist that your roommate does his fair share of the cleaning? 

10* If you find yourself t>e coming fond of someone you are dating p would you 
have difficulty e^prMsing these feelings to that person? 

H. If a friend who hjis borrowed $5,00 from you seems to have forgotten 
aboux it, would yc& tanind this person? 

12. Atm you o^arls? careful to avoid hurting other people's feelings? 

13* If you have a close friend whom your parents dislike and constantly 
criticise* wtild yon Inform your parents that you disagree with them 
- and tell them o( yow friend's assets? 
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14. Do you find it difficult to ask a friend to do a favor for you? 

IS* If food which is not Co your satisfaction is served in a restaurant, 
would you complain about it to the waiter? 

16, If your roommate without your permission eats food that "ha knows you 
have bean saving, can you express your displtasure to him? 

17, If a salesman has gone to considerable trouble to show you some merchandise 
which is not quite suitable, do you have difficulty in saying no? 

18, Do you keep your opinions to yourself? 

19, If friends visit when you want to study, do you ask them to return at 
a more convenient time? 

20, Are you able to express love and affection to people from whom you care? 

21, If you were In a small seminar and the professor made a statement that you 
considered untrue, would you question it? 

22, If a person of the opposite sex whom you have been wanting to meet smiles 
or directs attention, to you at a party, would you take the initiative 

in beginning a conversation? 

23, If someone you respect expresses opinions with which you strongly disagree, 
would you venture to state your own point off view? 

24, Do you go out of your way to avoid trouble with other people? 

25, If a friend is wearing a new outfit which you like, do you tell that person so? 

26, If after leaving a store you realise that you have been "short-changed 11 , 
do you go back and request the correct amount? 

27, If a friend makes what you consider to be an unreasonable request, are you 
able to refuse? 

28, If a close and respected relative were annoying you, would you hide your 
feelings rather than express your annoyance? 

29, If your parents want you to come home for a weekend but you have made 
important plans, would you tell them of your preference? 

30, Do, you express anger or annoyance toward the opposite sex when it is justified? 

31, if a friend does an errand for you, do you tell that person how much you 
appreciate it? 

32, When a person is blatantly unfair, do you fail to say something about it 
to him? 
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^33, Do you avoid social contacts for fear of doing ot saying the wrong thing? 

_34. If a friend betrays your confidence, would you hesitate to express an- 
noyance to that person? 

_35, When a clerk in a store waits on someone who has come In after you, do 
you call his attention to the matter? 

36. If you are particularly happy about someone's good fortune , can you 
express this to that person? 

37, Would you be hesitant about asking a good friend to lend you a few dollars? 

38* If a person teases you to the point that it is no longer fun, do you 
have difficulty expressing your displeasure? 

39. If you arrive late for a meeting, would you rather stand than go to a 

front seat which could only be secured with a fair degree of conspicuousmss? 

40, If your date calls on Saturday night IS minutes before you are supposed to 
meet and says that she (he) has to study for an important exam and cannot 
make it, would you express your annoyance? 

41. If someone keeps kicking the back of your chaiir in a movie, would you ask 
him to stop? 

42, If someone interrupts you in the middle of an Important conversation, do 
you request that the parson wait until you have finished? 



43, Do you freely volunteer information or opinions In claas discussions 



44, Are you reluctant to speak to an attractive acquaintance of the opposite se^l 

45, If you lived in an apartment and the landlord failed to make certain 
necessary repairs after promising to do so, would you insist on it? 

46, If your parents want you home by a certain time which you feel is much 
too early and unreasonable, do you attempt to discuss or negotiate this 
with them? 

47,. Do you find it difficult to stand up for your rights? 

48, If a friend unjustifiably criticizes you, do you express your resentment 
then and there? 

49, B© you express your feelings to others? 

50, Do you avoid asking questions in class for fear of feeling self-conscious? 
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CONCLUSION! OVERALL IMPACT 



OF THE PROGRAM 



A variety of measures were used to evaluate the "Women in Careers M program. 
For both men and women students , data were gathered in the following areas i 
a) choice of major; b) immediate post-bacealaureate occupation; e) attitudes 
toward the roles of men and women; d) expectations regarding level of education, 
success in future work 5 and life-styles; and e) use and evaluation of the Career 
Counselor, Carter Advisory Panel, and women's studies courses, Questionnaires 
and evaluation forms were also used, primarily with women , to gather additional 
information on the helpfulness of programs and their perceived impact. Career 
Advisory Panelists were also asked to as seas the programs they were involved in • 
Each of these measures contains weaknesses which prevents it from serving as an 
exact measure of the impact of the programs, yet $ when considered together, 
these rough measures allow an overall assessment of the programs impact on St* 
Glaf college. 

Impact on Women Students 

The data gathered on ^omen students presents evidence of only slight change 
in women as a whole in the direction of the goals of the program. For women who 
were directly involved in the program, however, the data iuggest, that the program 
had some impact on most of them and considerable impact a few of them* 

In choice of major, soma change was found away from traditional sex>ro!e 
expectations * More women graduates in 1977 than in 1374 chose to major in pre- 
dominantly male fields, and fewer chose to pursue graduate study in predominantly 
female fields. 

For random samples of women, we found no evidence of change from 1976 to 1978 
in attitudes toward the roles of women and men or in eKpec cations regarding level 
of education, suecess in future work, or life-styles* Despite this lack of 
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change in the women as a group > differences were found between women who indi- 
cated they had taken part In one of the three major parti of the program and 
those who had not, both In attitude toward the roles of women and men, and in 
expected Life-style, Participants showed greater support for nontraditional 
lex roles, less support for defining roles in terms of obligations and restric- 
tions, and greater career orientation than did nonparticipants. 

The data on immediate post-baccalaureate occupations of women graduates 
did not provide much evidence of change during the period of the program. Al- 
though there was a decrease from 1974 to 1977 in the percentage of female students 
choosing the typically female occupations of teaching and nursing, there was no 
evidence of an increase in the number selecting typically male occupations - In 
addition, no evidence was found that the occupations of women who participated 
in the "Woden in Careers" program differed significantly from the occupations of 
St, Glaf women as a whole. The occupations of women in the classes of '76 and 
f 77 who had seen the Career Counselor or attended the falls 1976 career planning 
retreat were very similar to the occupations of the classes of 1 76 and ! 77 as 
a whole, 

Women who participated in the various aspects of the "Women in Careers' 1 pro- 
gram definitely felt It had an Impact on them, however . Women who took women 1 ! 
studies courses gave them a higher rating in amount learned than was received by 
the average St. Olaf course using voluntary course evaluation* Women students 
also indicated that they felt these courses had definite personal impact. 

The majority of the women who participated in Career Advisory Panel (GAP) 
programs or utilized the services of the Career Counselor indicated that they 
found them helpful, and that they felt these programs had some impact on them* 
Many of the changes described by these students were in areas that one would not 
necessarily aspect to lee reflected in immediate post-baccalaureate employment s such 
as changes in assertiveness or in perceptions of alternative life-styles. In 
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addition, f^w atudents indicated that the program caused them to make a decision 
they might not otherwise have made, although statements chat they felt encouraged 
were common, 

Although the women who participated in the various parts of the "Women in 
Careers' 1 program clearly found them valuable, the small amount o£ overall change 
among women students may be disappointing to some of the program's supporters , 



Although there are many possible explanations for this apparent lack of change, 
two seem particularly worthy of consideration* One is the time frame involved 
in most of the research, tony of the women studied had been exposed to the pro- 
gram for only one or two years out of their four years at St* Olaf, and the atti- 
tude measures were taken only two years apart, in 1978 and 1978, It is probably 
unrealistic to expect much change in such a short period of time* 

A second possible cause of the small amount of observed overall change 
might be the numbers and type of students served by the program, Our data indi- 
cate that in Spring, 1978 s just under half of St. Olaf women had either consulted 
with the Career Counselor, had contact with a GAP, or taken a women's studies 
course* About a third indicated they did not know about the career counseling 
service, and about a third indicated they did not know about the CAPs, The 
students not served by the program may have included those with the most tra- 
ditional attitudes. The differences in attitudes and expectations found between 
participants and nonpar ticipants , while possibly indicating impact of the pro- 
gram, may also indicate that program participants held less traditional views 
to start with* If the more career-*oriented women were the ones who took part 
in the program^ then their initially high career orientation may explain why 
they dascrlbed the impact of these programs in terms of encouragement s informa^ 
tion s and opened alternatives 5 but rarely indicated it affected a major decision. 
It may be that in order to have had much overall impact on St. Olaf women ? the 
program would have had to have reached out to serve a higher percentage of women 
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students, not just those most eareer*orient#d, 

It is not uneoimnonj however, for new services and programs to attraet as 
early participants those parsons who seem to need the services Least » (Fac- 
ulty development programs are good examples of ^this , ) Thus, it Is probably 
unrealistic to Chink that a much higher percentage of woman students could 
have been reached in the first three years of the program* 

Im pact on Men Students 

The data gathered on men students suggests a pattern of impact similar to 
that found for women students. Slight changes were found for men as a whole in 
the direction of the goals of the programs and the men directly involved In the 
program indicated that it had impact on them. 

The changes found for men as a whole were different from chose found for 
women as a whola, however* Whereas women's choice of major showed some change 
away from traditional se%-role expectations , men's did not; in fact s the percen- 
tage of men choosing predominantly male majors f both graduate and undergraduate, 
increased between 1974 and 1977. Whereas no changes were found for women as a 
whole in attitudes toward the roles of men and women, some attitude change was 
found in man. In 1978, men students showed greater recognition of equal ability 
greater support for equal opportunity, and greater acceptance of women's studies 
than they had in 1976, As was the case with women students , no changes were 
found between 1976 and 1978 in men's expectations regarding level of education 3 
success in future work, or life-style. 

Although the numbers were small, most of the men who had seen the Career 
Counselor, had contact with a CAP, or taken a woman's studies course, indicated 
that they felt these programs had had some impact on them, Ratings of lapaet 
ware particularly high for women's studies courses, In addition, there was some 
evidence that the man who indicated they had participated in these programs were 




more supportive of women's careers than were men who had not* 



In the random sample of students surveyed in the spring of 1978 , about one- 
fourth of the men indicated they had consulted with the Career Counselor, had 
contact with a C&P, or had taken a women's studies course, which was about half 
the participation rate for women. When we consider that many of these activi- 
ties were limited to, or primarily addressed to ? women, and that none were speei 
eally addressed to men* this participation rate seems fairly high, Although 
the small amount of change in men as whole and the small number of men partici- 
pating indicate that there is clearly more work to be done with men students in 
the area of changing sex roles, the intent of impact on men during the first 
three years of the program seems encouraging when we consider that most of the 
program 1 a efforts were directed at women* 

In susmary, the various measures used to evaluate the "Women in Careers' 1 
program show that, although there was only slight evidence of change in the 
student body as a whole, the program had definite impact on some students and 
some impact on many students, both male and female, The evidence suggests that 
the "Women in Careers' 1 program has made a reasonable beginning at developing 
in St, 01a£ students new awareness and sensitivity toward the changing roles of 
women and men. 




